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This research study aimed to improve reading comprehension through the use of comics as 
a narrative text. The main objective was to evaluate the impact of using comics to reinforce reading 
comprehension of tenth grade students from Corazón de María Technical Industrial School. In this 
project, the authors carried out a diagnostic test with a book called The Tempest by William 
Shakespeare with the objective of measuring the initial results with the ones obtained after the 
implementation which was made up of five sessions using as a tool “Macbeth” a comic book. 
When the students finished reading the chapters, the authors gave worksheets made by themselves 
to students in order to measure their understanding from each one of the readings. They consisted 
of false or true questions, multiple selection, definition, infer the question among others, based on 
the narrative text. These tests were used to collect data that allowed the authors to compare if there 
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In the classroom, students have drawbacks when they are reading texts in English.  Most 
of the times, students tend to translate word by word and in some situations, the lack of a great and 
varied lexicon does not allow them to advance while they are reading. As teachers, it is necessary 
to find ways to overcome this problem in our classes. Therefore, this research has as a main goal, 
the implementation of comics as a narrative text and at the same time, as a reading comprehension 
tool in order to find methods to enhance students’ reading skills in an engaging way.  
The project was led keeping this in mind and on account of the fact that a university 
colleague had the opportunity to know what the role of the comic as a narrative text in reading 
comprehension skill would be for tenth graders in their English classes and how it influenced them. 
Those students were from Colegio Técnico Industrial Corazón de María who let us start and carry 
out this project.   
The aforesaid brings up the question of whether or not comics could really have a positive 
impact on the improvement of reading comprehension abilities. It was found that authors tried to 
implement comics in order to appraise how this kind of narratives might contribute in the reading 
comprehension process. Before reaching that stage, it is relevant to define two significant concepts: 
Reading comprehension and comics. According to Samuels (2002) “reading comprehension is a 
process in which the reader constructs meaning using, as the building materials, the information 
on the printed page and the knowledge stored in the reader’s head” (p. 169).  
 On the other hand, McCloud (1993) has an important statement for this investigation which 
says that “comics are juxtaposed pictorial and other images in deliberate sequence, intended to 
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convey information and/or to produce an aesthetic response in the viewer” (p.9).  Comic books are 
a kind of text which is characterized by illustrations that place the reader into different situations 
shown by the text.  If both definitions are looked at, reading comprehension skills can be reinforced 
through the different narrative sequence in which comics are presented, both text and image give 
the reader a better understanding from the text without translating each single word as many 
students do, and this one can be seen as a tool in as much as this showed an alternative way of 
narrative text, reading teaching and reading learning, showing different results in class.  
               The content of the comics was literature, hence, important subjects as history and social 
studies were involved in this project. In the classroom, students focused their attention on each 
sequential chart of the comic book, even students who do not like reading and do not understand 
texts completely, had the chance to understand some ideas from the narrative text thanks to the 
connections between images and words in English which were not easy to understand, this will be 
developed in the reading plan.  
                The reading plan is a set of worksheets that were created by the authors in order to 
have students reading comprehension diagnosed and also to evaluate the process they will face. 
One of the most striking features found was that while in Elementary schools, students are 
supposed to have a higher reading comprehension because of the kind of readings they are 
exposed to; since most readings have images and pictures which support students’ ideas and help 
them to understand the texts in a better way. In High schools, readings given by teachers contain 
deeper content and are more difficult to understand because of the technical vocabulary and 




                  Comic strips make an attractive component of visuals to complement reading materials 
for students, it is a well-known fact that most course books to teach English contain visual 
materials so as to help English learners to connect their attention to reading passages. In related 
manner, we must not forget that comics work not just as a stimulus for learners in their second 
language learning process but they are also a reinforcement of thinking skills including reasoning, 
thinking creatively, learn, making decisions and solving problems. Therefore, it is reasonable to 
consider Shakespeare’s writings in this matter, since his extraordinary storylines and plots filled 
of emotion, stunning quotes and powerful characters which inspire students to gain knowledge 
about English culture and history also enhancing their imagination. On the other hand, the comic 
book created by National Geographic illustrates in a colorful and creative way William 
Shakespeare’s story. 
As a narrative, comics portray texts into panels, each one has descriptive background and 
dialogues that supports students when trying to understand the main idea. English texts are difficult 
to understand because of their dissimilarity in the Spanish structure, as a result, students get 
confused and they sometimes miss the main idea and comprehend the reading in different ways. 
As they are going to read each panel, they are going to analyze the scene, after that, they will 
conclude what is happening in each one of the frames and understand the main ideas expressed in 
the comic book. 
This research took place at Colegio Técnico Industrial Corazón de María, located in Funza 
near Bogota (Colombia). It is important to mention that this is not bilingual school. The population 
involved in this research is made up of 34 students from tenth grade, whose age ranges are from 
16 to 18 years old.   Tenth graders in that school were selected for this research project because 
they presented low proficiency when they performed reading comprehension tests, according to 
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what could be perceived from this group by teacher Angela Mendez. Coupled with these findings, 
it could be seen the need to identify the drawbacks that tenth graders have when reading, and 
implement comics as a new tool, in order to improve the students’ reading skills.  
The research project "Improving reading comprehension through comics" seeks to help 
students achieve higher reading comprehension through a suitable tool that will be the comics. 
Eventually, students will improve their reading skills while they interact, comprehend and learn in 
a more meaningful and engaging way, achieving the development of the reading comprehension 
in that population. 
 
Research problem 
      Colombian educators are aware of the significance that English has in students’ lives 
since they live in a world that every day requires them to communicate more in this language, to 
interact with citizens from other countries and to access knowledge in this language. English 
proficiency will allow them to have access to varied information, greater mobility and better job 
opportunities, including in Colombia. Unfortunately, according to the Education Level Index 
(2015) of English First (EF), which analyzed 70 countries, Colombia is ranked 57. In the 
classification, it obtained a score of 46.54, which, according to the report, results to be very low. 
Apart from this, the Colombian average student does not remain a culture for reading, neither for 
personal growth and development or for pleasure; this fact linked with the low proficiency levels 
in a second language, leads us to believe that it needs sufficient and efficient resources in the 
reading comprehension process English teachers are carrying out in the classrooms. 
What we are mainly concerned with is that here this population gets to college and even 
gets to professional or work world with low proficiency in reading understanding of the English 
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language. We also found that the kind of reading usually given to students in classes are academic, 
which means it contains technical vocabulary, slangs, idioms, and expressions that demand a 
cultural background and awareness for its apprehension. Usually, the texts have a classic and 
ordinary structure of a narrative so students cannot identify main ideas nor even particular details.  
In this research, we want to determine how comics as a narrative text influence in reading 
skills on the tenth graders. To check if the students comprehend readings, their head teacher who 
is also one of the authors from this study, collected information before the implementation taken 
from mock exams applied in class (See App.#1). The results taken from those test showed low 
scores in their performance on those reading comprehension activities, those test were multiple 
choice and they did not get the right answers even reading again. In addition, it became clear the 
low interest scholars have on reading in English due to the deficiency they have in reading 
understanding and the vocabulary gaps. One example of this is when they expressed that 
translating the text to their mother tongue would make answering the test more possible, otherwise 
the task was unachievable for them.  
Taken the aforementioned into account, in this research, the creators wanted to work on 
providing the same information that students would normally search in academic books from 
subjects such as history, social studies, science or biology, but this time with this new proposal of 
comics being that tool and that narrative source with the plus of visual aids (illustrations).  
Once the comic strips were conferred, students enhance their capability to get the storyline, 
in order to comprehend the main ideas, thus facilitating the global understanding of the text. This 
was possible since the information was presented with images to guide learners in a different type 
of narrative text. After they were exposed to that reading material, it was conceivable to check 
how the comic influences reading comprehension on the students.  
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            Most students could not understand what they read because they did not connect ideas 
when looking for specific facts and information, some of them merely centered on the question of 
the applied tests, then they moved backward and try to find the specific answer on the text, this 
strategy is quite basic and does not generate a meaningful understanding of the test. As a result, 
they could not reach deeper thinking skills, for instance, those questions that required some 
inferring of the author's thinking were not understood successfully; students felt overloaded with 
the information presented and blocked themselves out of participating.  
The research project "Improving reading comprehension through comics as a narrative 
text" seeks to help students achieve higher reading comprehension skills through a reading tool 
that is using comic strips. In this way, students can improve their reading skills while they interact, 
comprehend and learn in a more suitable and creative way.  
Justification  
 
  The main purpose of this study is to improve reading comprehension in tenth graders from 
Colegio Técnico Industrial Corazón de María through comic books characterized by having a 
history background and using images, in order to make the vocabulary and the text itself easier to 
understand, and at the same time to motivate learners to read the content which is normally found 
in different literature books.  
Due to the lack of reading comprehension competence that these tenth graders presented, 
it is essential to analyze what drawbacks students have when approaching a narrative text, also to 
get to know the influence over the students when they interact with this type of narrative and if it 
catches their attention to motivate them to keep reading something by their own interests and 
maintain students focused on narratives.  
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       Regarding the aspects mentioned before about how much effectiveness and applicability 
comics can have on academic purposes such as improving secondary students’ ability to 
comprehend a narrative, Tilley cited by Thames (2013) states: 
            If reading is to lead to any meaningful knowledge or comprehension, readers must 
approach a text with understanding of the relevant social, linguistic and cultural conventions. And 
if you really consider how the pictures and words work together in consonance to tell a story, you 
can make the case that comics are just as complex as any other kind of literature. (p. 1) 
This author supports the idea of comics’ usefulness and mentioned two aspects which suits 
with the main purpose of this project. Firstly, words and pictures are linked together to make the 
information shared understandable (transmitter to the receiver). Secondly, comics are considered 
as a “kind of literature” as well as novels, fiction, and reality; therefrom the importance of comics 
lies as the main source, it contributes to the understanding of literature books.  
Moreover, one significant upside of comics is that their format is original, different from 
what students are used to because the visual aids take learners’ attention to the image and that 
helps to connect students with the idea that the comic is carrying out in each frame, inferring 
vocabulary meaning and context that illustration gives in the comic book which is a positive aspect 
from this narrative text.  
We are promoting the comic as a reading tool, due to the multiple elements this tool offers 
which likewise fit with the mechanisms for reading comprehension development. For instance, a 
comic tackles tough topics (which help learners to understand the context and background of the 
stories); comics teach students to infer, also boosts exposure to diverse characters, and settings; 
using comics in class can help students to analyze the content of the text, even if they do not 
understand all the vocabulary or if they have total control of the grammar. In circumstances like 
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these, students will be able to identify relevant and non-relevant information and try not to translate 
word-by-word for comprehension.  Bearing this in mind, this project can help students to overcome 
or lower their misunderstandings when reading. 
           This study benefited three different populations. Firstly, a group of tenth graders from 
Colegio Tecnico Industrial Corazon de Maria, given that this is the group which was directly 
involved in the project. Therefore, the problem, the results and the conclusion among other features 
which are part of the first group and the usefulness of comics to improve the reading 
comprehension will be shown at the end of the project.  
Another fostered population were the teachers since they took a remarkable role in the class 
due to their commitment they possess inside and outside the classroom, they are the guide, who 
are in charge of giving students enough tools to prepare them to face the real world, and as a guide 
they aim to teach them one of the main learning processes which is reading. Also, they teach them 
through the different narrative methods how to overcome the lack of reading comprehension. All 
of this provided the teachers of materials and experience on generating strategies to overcome low 
proficiency in understanding English. 
And finally, the school was also benefited, because one of the decisive institution's interests 
it is to look out the problems emerging during the learning process, that is to say, the low 
proficiency in reading comprehension, hence, it is an appealing proposal to give the option to 
develop a study that cannot just help tenth graders from that institution, but to different levels from 
other educational institutions. In fact, there are grounds to believe that the idea of using comics as 
a narrative text to improve reading comprehension can be implemented to any type of population, 
including children, young adults, adults, and even the teaching field. 
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After showing the reasons why of this research are, it is necessary to say that this project might 
motivate teachers and students and will contribute directly to students and the school in which it 
is going to be implemented. Also, it will encourage ESLT (English Second Language Teachers) 
to make their reading comprehension classes in another way and try new material that could benefit 
and interest students. Besides, we want to show all the agents involved in the English learning 
process that the use of comics as a narrative tool can actually enhance reading comprehension and 
the others benefits comics offer such as the development of cognitive skills to be able to succeed 
in school or work in a future, the strengthening of their emotional intelligence for speaking up in 
public and the upbringing of cultural awareness. 
Research question 
● How does the implementation of comics as a narrative text develop reading 
comprehension in tenth graders from Colegio Técnico Industrial Corazón de María? 
Research Objectives 
General objective  
 To examine the effects of using comics as a tool for English reading comprehension 
in tenth graders from Colegio Técnico Industrial Corazón de María.  
Specific objectives 
 To diagnose the reading comprehension level that tenth graders from Colegio 
Técnico Industrial Corazón de María have before pedagogical implementations.  
 To determine what the contributions of reading comics are to tenth graders’ 







In this chapter, the reader will find two important components of the research. To begin 
with, the literature review is a discussion of previous research in which comics were employed as 
a tool to improve and foster reading comprehension in the English teaching field. In this section 
of the research, the authors want to present relevant aspects of those works and how these facts 
influenced the decisions that were taken in the research. After that, the reader will find the 
theoretical framework, in this section, the constructs that support the development of this research 




As a way of introduction, it is pertinent to give a narrative-type conception to comics. They 
are a type of narrative that should be considered as a tool taken by the teacher not only as a text to 
develop reading comprehension, but also to create activities to improve writing, visual 
comprehension among other cognitive and interpersonal skills. 
        Marulanda & Reginfo (2007) developed in Colombia a study that examines how learners 
from a school in Medellin city could improve their reading comprehension using comics. 
According to them, images has always been linked to the written word creating what they called a 
visual language, and at the same time they recognized its importance in school environments. They 
emphasized the fact that teachers’ job is not replacing the text with the image or vice versa but 
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combine them and complement them in a balanced to promote reading comprehension and the 
students’ ability to analyze narratives.  
Marulanda and Reginfo found five important items in the process of reading narratives. 
They are 1) Main idea, 2) Characters, 3) Story-writer, 4) Time and 5) Space. Once those aspects 
were established to measure the reading understanding, researchers designed a pre-test and a post-
test to contrast how this reading tool influenced the reading comprehension skills. The results were 
significant because the performance was enhanced in the majority of the students in the post-test 
in all the aspects previously mentioned; they improved up to 50% their reading skills. 
  This study showed us the previous aspects of comics as a narrative text. Furthermore, it 
hinted what is the influence and all the elements that comics have at the moment of being used as 
a tool for developing the reading comprehension skill, and it is clear that they help both, teachers 
(because it is a mean in which he or she could carry the activity depending on his goals, 
proficiency, and objectives  to achieve in class and even outside the class)  and the students (since 
it is going to be a role at their time at school to  improve their reading comprehension and even 
more because comics cover more than the reading skill and students can use them not just inside 
classes, but also outside in their daily life). 
The similarities encountered in the previous study are the use of action research method, 
the objectives, the instruments to collect data, those aspects are linked with our project because 
they have as the main purpose to improve reading comprehension in learners through the use of 
comics in the class.  
Alonso (2010) pointed out the usefulness of the comics as a tool to enhance reading 
comprehension. It is valuable because it helped us to understand how to develop activities using 
comics with different language proficiency levels, from young learners, teenagers, and adults. 
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Something that needs to be highlighted is that Alonso’s contribution to ESL and EFL learners and 
teachers benefits the implementation and design of activities and new materials for teaching 
foreign languages. For instance, one pre-reading technique that matches precisely with the use of 
comics is the so-called reading-inferring through picture clues. Since pictures can be decoded more 
quickly and can be accessible to all kind of readers, those students who struggle with the text 
simplify the main idea and infer a better view of what is going on in the story-line. As some 
activities that the teacher can carry out with the use of comics as a pedagogical tool we can find 
the following:  
1. False or true statement. 
2. Multiple choice questions. 
3. Organizing chronologically the most relevant events in the story.  
     It is essential to take into account some of the aspects from the previous study because this 
clarifies from scholar environment the use of comics in reading comprehension skill.  The use of 
comics motivates students to keep reading in class and even outside the classroom, this encourages 
the learners to work in an autonomous way. The implementation of comics in an English class has 
many positive aspects, but one specifically is the use of specific codes such as visual and written 
ones for students to be able to analyze illustration and make representation of the scenario (image) 
about what the comic is representing.  
            Another useful research was the one carried out by Apriani, Vianty & Loeneto (2014). In 
this work, the authors also relied on the use of English comic books as a tool to enhance reading 
comprehension skills in the class. This project was developed with a population of seventh-grade 
students in Malaysia with 170 participants. In order to carry out this research, there were 2 groups 
that went through a pre-test control and a post-test control. The researchers basically designed two 
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different reading plans for each group, using comics in just one of them. The data analyzed from 
both groups were significant; they showed that students who were using the English comics got a 
higher score by contrast with the students who had no comics as a reading tool during the class. 
This project contributes to this research because it helped the authors to set out the method 
and filter the information given by the students at the moment to participate in the research. 
Furthermore, it showed the advantages that the use of comics has into the educational field to 
improve reading skills such as visual alphabetization and creativity in students to express their 
ideas, one fact to highlight is the self-reading encouraging students when they read the content of 
an academic book in a shape of comic during the class and after the session to do reading in an 
intensive way. 
In another research, Merç (2013) talked about the performance from lower-intermediate to 
upper-intermediate levels with the use and not use of comics as a narrative tool, they were divided 
into four groups.  The first group which is low-level but text only, the second group has low-level 
but contains text with comic strips, the third group has high-level text only, and fourth high-level 
text with comic strips. The way the test was developed in this research consisted in having students 
who read the texts given and wrote what they remembered about the text on a separate answer 
sheet. As a result of the qualitative data analysis, the conclusion was that students who had visual 
aids (comics) gave more details about the text. 
The comics or illustrations as a tool to strengthen reading comprehension is used more 
often than it is thought, the advantages of using a graphic medium to achieve conceiving ideas and 
concepts, or to learn, understand and even memorize are not only used in teaching a second 
language, but also in other areas such as history, biology, social science among others. Comics can 
actually help students to improve reading comprehension skills which is a major problem when 
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learning a new language, the goal is that comics, as a learning and motivating tool, strengthen 
reading comprehension and allow a better approaching of educational books. 
      A research done by Garcia (2013), shows that the comics increase the development of many 
skills, in which new vocabulary is learned, where images and texts attract students' attention, 
encourage creativity, and are a source of exercises that stimulate methods of analysis, synthesis, 
and development of logical thinking.  
The above mentioned case provides us with valuable information to this project due to a 
survey that they applied in 80 foreigner teachers in three languages (English, French and Spanish) 
in which it can be seen what percentage of teachers use comics as a tool to work in class to improve 
reading comprehension, how often they use comics in class and the influence that comics have in 
classes, even being positive or negative. Garcia (2013) gave the teachers a facilitator role when 
she stated that English teacher’s function is to motivate and facilitate tools to elicit dialogue and a 
pleasant, interesting and practical work.  
 
The participation of the head-teacher was significant for this project, she stated that 
“comics need to be realistic so students can connect them with their own context and get a better 
understanding of the message and what the project did was to use a specific comic that came out 
from an educational book”. Literature books can be turned into comics according to the needs of 
the students at the moment to achieve the goals of their academic curriculum, books such as 
biology and history books, among others (Interdisciplinarity) are easily turned into comics due to 
the real context this represents in an academic environment. 
 Another factor is that comics as an innovative resource in class motivate students to keep 
reading in many different situations, one of the aspects that the comics offer is that the content has 
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different language levels and as consequence students will know more linguistic expressions which 
will increase vocabulary.  
Comics encourage learners to work in an autonomous way. The implementation of comics 
in an English class has many positive aspects, but the most meaningful is the use of specific codes 
(visual and written) where students will be able to analyze and make representations to become 
immersed into scenario (image) and have clear concept about what is being referred by the comic 
(words). 
Additionally, comics need to be opened to discussion and have arguable topics to catch the 
attention of the reader; comics that are lifeless and lacked excitement will not motivate students to 
participate, comics often appeal to readers who find other material challenging and uninteresting. 
That is why catching topics, plot and characters with intense visuals make the experience of 
reading for them more engaging than other literature, such as novels or short stories. 
Another research was made by Gómez, Gómez & Arango  (2009) showed that comics can 
be a good teaching tool in the process used for teaching social communication to young people 
with difficulties in reading and writing.  Comics were exclusively used because of the familiarity 
that is presented to young people. In this project, an exploratory research is carried out since the 
study that was generated is a subject that has not been raised previously or that has been little 
studied. The research mainly began being of a quantitative type, however, as this study was 
developed it had a change to qualitative type  
Also, Vásquez F (2003) mentioned the parallel between media with mediation in his text 
“Faces and masks of communication”, in which he states that it is important not to confuse the 
media with mediation, because the medium is the tool, and mediation is the result obtained with 
the medium. He adds that:  
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 It is important is to know what medium to use for generating what kind of mediation, if what I 
want is to affect emotions, feelings, affections, I can use orality or the image, but if I want to 
appeal the intellect or reasoning I use the writing. (Vásquez, 2003, p.38).  
 That fragment was taken from the study in order to highlight the role of the teacher when 
approaching a narrative text, which is to make information from the author which is called 
“media”, accessible for students, sometimes the narrative text does not have enough influence 
(mediation) in the reader, it is in that point where teachers should be adjustable at the moment of 
creating that link between the reader and the text that is why the use of a narrative text like the 
comics match accurately, because of its narrative flexibility and easy accessibility.   
 The reason to study the comics in the field of higher education is to value it as didactic mediation, 
as it was already said and ratified in the analysis and interpretation of the data, this medium is 
usually considered only suitable for didactic interventions in elementary levels of education. 
However, the reader will find that much of the content of this work can also be applied to other 
educational levels, especially if it’s taken into account the current characteristics of higher 
education. (Vásquez, 2003, p. 38)  
 The previous statement helps us to understand and have clear that comic works as a didactic 
learning tool, primary, secondary and university students that is why this study is titled El cómic 
es cosa seria, El cómic como mediación para la enseñanza en la educación superior [the comic is 
a serious thing, the comic as mediation for teaching in high school], teachers of high school can 
find, in the comic, an effective mediation for teaching, which should be supported by university 
institutions. 
          To conclude, comics, as mass communication media, can be used as an interactive 
mediation. It is an innovative tool that has proved its appropriateness and applicability not only to 
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get to students’ motivation and create a positive atmosphere in the English class, but also to help 
people develop the reading skills required to comprehend texts with higher levels of difficulty, in 
this case in a second language. Nevertheless, to achieve this, it is necessary to know the population 
to which the pedagogic mediation will be directed.  
 Comic books, as any means of communication, can present limitations in terms of the 
population concerned, the theme to be developed and its level of complexity. This research 
demonstrates the benefits of the comics as a tool and its use as a pedagogical aid in the different 
areas of teaching, not only in the early ages but also in university students.  
 
 Theoretical framework 
It is universally acknowledged that reading is an important skill for education, and comics 
appear to be an effective narrative resource to improve reading comprehension in students. Prior 
to start with the conceptualizing, it is indispensable to mention that although there is some 
similarity between picture books and comics, given that they both share the fact that they use 
illustrations and words to tell the story, they differ from each other on complexity and size, that is 
to say that picture books tend to be longer and with more challenging to understand by contrast 
with the comic book that is a short story. Regarding the illustration usage, Kellogg (1979) states 
that: 
 A word has to evoke a representation of the moment things are not perceived; therefore, 
picture books are so important for students. Those constitute a bridge to the ability to form 
abstract representations, without this skill, it is not possible to read; however, students must 
be able to concentrate on one thing, as a written text is subject to strict laws. (p.308) 
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The aforementioned author believes that comics may help students to understand the main 
idea, points of view, and opinions involved in a text.  This is valuable because in an exam, those 
asked features of the story can be easily perceived in the illustrations, pictures, and cartoons that a 
comic book offers. Mitchell (2003) talks about those mentioned features, stating that: 
“A narrative text usually has a description of features and rhetorical steps :(1) Plot. The 
plot answers the questions “What is happening in the story?” and “What is the sequence of 
events?” (2) Characters. Characterization addresses the questions “Who are these people?” 
and “Are they believable?” (3) Setting. Setting informs the reader where the story is taking 
place. It answers the questions “Where am I?” and “What will I see if I walk around here? 
(p.4).              
When students are approaching the story through the illustrations, those drawings have 
fundamental values as support, an issue that makes reading in English more efficient. Also, while 
they enjoy the reading, they develop inventiveness, they learn to express themselves and have a 
longer attention span to look at the details and interpret each one of the panels, as Gonzalez (2007) 
affirmed: 
Through this experience the student notices that there is also interest in knowing the text 
that happens to the characters, knowing what really counts in cartoon wakes up; that turns 
out to be a crucial intervention as a catalyst adult reading. (p.3) 
A number of key issues arise from the fact that cartoons have been a means of 
communication and material used in the support of teaching a second language. The first point is 
that it is a mass media, an artistic and literary form as Orihuela (2002) states, that ''it is an 
indisputable form of expression that has reached or has its place in popular culture of this century” 
(p.30), since comics can be considered as a popular cultural component, learners are involved 
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having some contact with they, in an indirect or a direct way, so the comics reflect themes that 
students are related to, that is called cultural background.  
Readers of comics must process visual, spatial, and textual components of what they are 
reading and integrate these components to understand the story, this process make them more 
creative and skillful thinkers. Orihuela (2002) also believes that comic “encourages creativity, 
fosters learning, reading improves, reading comprehension of the second language, developing the 
capacity for synthesis, developing expression and helping to keep more complex words of second 
language reading self - paced student” (p.30) 
Among the authors who defend the idea of using cartoons to foster reading comprehension, 
Cencillo (1973) explains that cartoons (comics illustration) create a strong stimulation to reader’s 
imagination which highlights narrative elements that the text shows eliciting internal connections 
with the second language. He stated the following: 
Using stories as the basis of its development, cartoon delivers a stimulus that goes beyond 
cognitive information, it represents a very strong stimulation in the reader's imagination; 
each reader builds the image with living history, with elements of the text and with input 
from their own repertoire of internal images by an internal connection with the second 
language (p. 42). 
Similarly, Chute affirmed (2008): 
Comics might be defined as a hybrid word-and-image form in which two narrative tracks, 
one verbal and one visual, register temporality spatially. Comic moves forward in time 
through the space of the page, through its progressive counterpoint of presence and 
absence: packed panels (also called frames) alternating with gutters (p.452). 
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The comics as narrative texts have two tracks of narration, one is the visual aids and the 
other is the short text located in vignettes. Comics are equipped with logical and chronological 
events that as a result give to the reader the beginning of the story, plot and the end of a real 
contextualized event since comics have been seen as an element used just for children, but notably 
to clarify that this project is promoting comics as a reading comprehension tool on young adults, 
which is necessary the use of an academic book (which contains real context). 
Gandía (2012) believed in the vast potential of the comic as a pedagogical resource, and he 
introduced the following advantages: 
  It is a brief material, rich linguistically, with simple syntax and very accessible for any 
type of reader. 
 It has a graphic support, which allows the reading of the message, gesture, movement, 
image, etc. 
 It facilitates the development of diverse capacities: understanding, interpretation, 
synthesis, temporal and spatial sense, inquiry, etc. 
 It provides the kind of a pleasant environment. 
 t motivates students for their easy reading and humor.  
Conclusively as shown by these reasons, it can be inferred that comics are an excellent tool 
for promoting reading. They foster learning of a foreign language because the comic has shown a 
diversity of abilities that readers developed during reading process such as the motivation that this 
gives to reader, the double code (images, and reading) which gives the reader two channels of 
understanding and as a result the easily understanding about it in several contexts (inside and 
outside the classroom), and as it is as a narrative text (that is  not often used by adults) it gives 
reading a pleasant environment.  
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Reading comprehension skills 
In this section, the reader will be able to know in which definitions we based on and the 
authors that supported this research about reading comprehension skills. 
Reading comprehension, according to Harris and Hodges (1995) cited by McLaughlin 
(2012), is: 
The construction of the meaning of a written or spoken communication through a 
reciprocal, holistic interchange of ideas between the interpreter and the message. The 
presumption here is that meaning resides in the intentional problem-solving, thinking 
processes of the interpreter…that the content of the meaning is influenced by that person’s 
prior knowledge and experience (p. 432).  
As it was said before, the author craves to share his/her ideas about an issue in order to 
make the reader use their perspective to rethink, that process is named critical thinking, this 
happens often when the themes in the text are controversial and questionable intended by the 
writer. 
         On the other hand, Dubois (1987) definition covers three conceptions about what happens 
during reading comprehension, she asserts that: 
                When reading studies that have been published in the last fifty years are 
observed, we can realize that there are three theoretical conceptions about the 
process of reading. The first, which prevailed until the sixties about conceiving 
reading as a skill set or as a mere transfer of information. The second believes that 
reading is the product of the interaction between thought and language. The third 




If it is observed carefully, the aspects that are found in these last two definitions of 
reading comprehension, reading process makes the person to identify main information, think 
and analyze it according to his critical thinking based on experience or knowledge acquire 
before. Another contribution to this conception is made by Dubois (1987) which says:  
The reader understands a text when he is able precisely to extract the meaning that the same 
text offers him. This implies recognizing that the meaning of the text is in the words and 
sentences that compose it and that the role of the reader consists in discovering it (p. 140). 
Although reading comprehension is not seen as an individual area in education in most 
schools, it is essential and necessary for students’ cognitive skills development. Formerly, we 
found that if students do not have good reading comprehension, it will affect the production of 
the development of students’ understanding and mostly, the importance of this ability is not 
regarded as it should be. For this reason, we can begin defining reading comprehension to 
recognize the benefits obtained from this skill. “Reading comprehension is the process of making 
meaning from text. The goal, therefore, is to gain an overall understanding of what is described 
in the text rather than to obtain meaning from isolated words or sentences” (Just, Carpenter, and 
Woolley, 2011, p. 228). 
As the authors mentioned in the last paragraph, it is significant that the reader stretches out 
the idea of the writer making sense through the words, but having a global understanding of the 
text rather than a simple understanding of single words. The elements in which the reading 
comprehension can be conveyed can be perceived as taking the text as whole, and other elements 
that the reader catches from the reading (illustration), those elements are part of a global literate 
concept that is named as narrative, and according to Van Dijk (1975) narratives can be defined: 
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As special kinds of action descriptions following some specific rules and constraints. It 
should be pointed out from the outset that the terms "narrative discourse" or "narrative" do 
not exclusively refer to literary kinds of narrative, such as manifested in short stories, 
novels, or the like, nor to such narratives as myths, folktales, epics, and so on (p. 274). 
The previous statement is connected to our research because it gives comics a different 
image, due to the belief that the structure of the narrative has always seen as novels, short stories, 
fairy tales, fables legends and myths, which is an idea that needs to be switched since it has 
caused confusion, misunderstanding at the moment of using comic on people who do not believe 
in comic as part of the narrative context with academic purposes. Since comics are considered as 
narratives, they report a sequence of events which are connected to transmit a story. 
Teaching Reading 
It is necessary to mention the main idea of this research which is developing, through the 
use of comics as a narrative text, a relevant improvement of reading comprehension in 10th graders 
from Colegio Técnico Industrial Corazon De Maria. 
Giving students an assortment of tools and techniques to comprehend accurately a narrative 
text, it is significant not only for the previously mentioned benefits for them but also for the project 
team since we hold the responsibility of being future educators and therefore, being immersed in 
an educational field where academic research is essential. Furthermore, it is of our interest to 
encourage other teachers to promote comics as a reading tool in the class. 
By teaching reading comprehension, learners enhance their symbolic thinking, in which 
symbols or internal images are employed to represent objects, people, and events that are not 
physically present. By reading and writing parts of the speech such as verbs, nouns, adjectives, 
among others, students are unconsciously building a grammatical basis to express ideas in a second 
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language, giving these components (words) a wider and more meaningful view. As a matter of 
fact, some students have even stated that “reading is a component of general second language 
proficiency, but ultimately reading must be considered only in the perspective of the whole picture 
of interactive language teaching” (Brown, 2000, p, 298).  
This undivided vision of the narratives was carried out meticulously on the project, the 
author who was selected, was foreigner and consequently his stories were full of cultural 
connotation and values that readers often find confusing.  Forasmuch as the previously mention, it 
was necessary to give students the input such as ideas, biography, cultural aspects, background 
about the author and the history that surrounded this character. For this research, we decided to 
work with William Shakespeare considering his worldwide known contributions to English 
language history and culture 
Added to that, there are methodologies to work reading comprehension on students, Gough 
(1972) promoted the bottom-up and top-down processing, which has become an effective reading 
methodology for years, according to this author it has been established to help readers to identify 
certain aspects of narrative texts (p. 299).     
To give a deeper conception about how button–up and top-down processing intermediates 
with comics as a narrative text it is imperative to understand how it works. According to the British 
Council (2018), “top-down processing of language (mother tongue or target language) occurs 
when a person uses background information to predict the meaning of words, sounds, and images, 
rather than focusing firstly on their real meaning”. In other words, when asking learners to predict 
what a story might be about just by showing them the book cover first will prompt them to use 
top-down processing on the reading. As opposed to top-down, bottom-up happens when the reader 
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goes from the very simplest parts of a text (words, sounds) to try to understand the whole meaning 
of the author's message.  
Bearing this in mind, we could easily apply both processes in a comics reading section 
because comics have too many linguistic signals in which readers can use his or her data processing 
mechanisms (knowledge) to set an order about what the reading is referring, either by appealing 
to their preconceptions of a topic or referring to each word in the dialogue bubbles. 
Readers also use information from multiple sources to build a coherent model of a little 
known historical events (Britt, Perfetti, Sandak, & Rouet, 1999; Catrambone, 2002; Wiley & Voss, 
1999). The reader can use tools to organize the knowledge acquired from the text, readers 
frequently search instruments, in this case, the illustration, the phrases that the framed comic gives, 
the colors of the illustration, among other parts of speech to create a bridge to that knowledge that 
is hard to understand, that is why he uses top down- and bottom up during the reading.  
Another approach to teach reading is schemata theory which states that “reading is only 
incidentally visual” (Kolers, 1969 cited in Yusuf, 2011, p.70). More information is provided by 
the reader than by the print on the page. Readers understand what they read because they are able 
to take the stimulus beyond its graphic representation and assign its membership in an appropriate 
group of concepts already stored in their memories. (Kolers, 1969 cited in Yusuf, 2005, p. 70).  
The reader has some knowledge about the text because he or she had some information 
collected in his or her memories through the experience, but sometimes the reader is not able to 
recognize ideas because he/she is a foreigner and it is hard to understand some opinions because 
of the different cultures of both the author and the reader have lived in different parts of the world, 
that is the reason why the reader uses different resources to get the ideas from the author using not 
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just the words given in the book but also what the page can offer in terms of illustration, and comics 
give readers other elements to identify the view from the author. 
The previous concept has shown that reading is incidentally visual, the reader gets more 
information than the provided by words, what induces more attention about that statement is that 
readers take more stimulus beyond a graphic; the comic, novel, tales and legends will not work 
out at all if the reader has not enough contact with the real world that surrounds them (general 
information) and the text has to be related with the culture, religion, and historical events that the 
reader has been living with, or at least has witnessed . This is related to “schemata” approach which 
consists on “including what we know about people, world, culture, and universe (schemata 
content)” (Brown, 2000, p, 300). 
Culture becomes a catching factor for learners, due to the complex compilation of features 
that make it up, which are the history, circumstances, people, ways of thinking among others. 
Readers read foreign literature books as an attempt to understand how a particular society could 
live or deal with their realities, and comics, tales, myths, legend, among others narrative texts give 
an attractive view of it.  
On the other hand, there is another manner to teach reading named The Power of Extensive 
Reading. For Krashen (1993) “free voluntary reading is a key to students gain reading ability, 
linguistic competence, vocabulary, spelling and writing” (p.80). Comics contain some 
characteristics that match with the previous statements because as it has been mentioned in the 
literature review, comics motivate learners to read outside the classroom, which become in an 
intensive reading, they will freely take initiative to read and to bring in their academic life the 
benefits that entail the readers. Green and Oxford (1995) established that “reading for pleasure and 
reading without looking up all the unknown words were both highly correlated with overall 
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language proficiency” (p. 270). The authors express that readers who enjoy intensive reading tent 
to be better in language proficiency (vocabulary, spelling, linguistic and competence). 
Summing-up, extensive reading can be done through the use of comics as a great reading 
methodology to teach reading to learners, and make them understand that reading in an 
autonomous way has its own benefits in foreign language learning. 
     The comic as a narrative text is addressed to different publics such as children, teenagers, 
and adults. For adults, there is a specific approach named “ In adult training”, this approach is 
proposed by Brown (200. p.301) and it allows teachers and learners to continue in the path of 
learning a second language, which means that through the use of comic some factors can be 
analyzed in the academic process, factors like the level, that helps to determine and rank where to 
continue from teacher’s work,  make tests to allow teachers to choose the performance of the class 
(topics, materials, activities, etc.). and show the learner what is going to be the dynamic of the 
class.  Bell and Burnaby (1984) and Haverson & Haynes (1982) both cited by Brown (2000) 
explained that there are 5 issues that concern in the adult literacy training which are: 
1. The role of cognition in reading 
2. The role automaticity in word recognition 
3. The role of conscious strategies in learning to read a second language 
4. Effective techniques for activating schemata 
5. Relationships of reading to writing (p. 300).  
If we take a look and analyze the issues, the comic as a pedagogical tool is suitable due to 
those five aspects, since cognition is the process to acquire knowledge, adults can acquire that 
knowledge from comics depending on what they desire to learn (English for a specific purpose). 
Whilst they read and comprehend, they acquire what they need to put that into practice, and the 
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more they read the more they apply it unconsciously making it a habit; The use of strategies during 
a narrative text (comic, novels, stories among others) allows learners to get information that is 
needed in the middle of a text, but the main idea is that they use strategies to acquire the knowledge 
and this can apply in the reading process of a second language or a foreign language.  
To make learners succeed in their reading comprehension skills, it is necessary to give 
students tools to overcome problems and understand the reading, and those tools are named reading 
strategies, which learners can apply during their reading activity to achieve their goals. Those 
strategies are the following ones:  
 
1. Identify the purpose in reading: consist of clearly identifying the purpose in reading 
something. 
2. Use graphics rules and patterns to aid in bottom-up decoding (especially for beginning 
levels learners): students may need hints and explanations about certain English 
orthographic rules and peculiarities 
3. Use efficient silent reading techniques for relatively rapid comprehension (for intermediate 
to advanced levels). 
4.  Skim and scan the text for the main ideas: according Brown (2000) who says “Skimming 
consist of quickly running one’s eyed across a whole text (such as essay, article, or chapter) 
for its gist, skimming gives readers the advantages of being able to predict the purposes of 
the message, the main topic, or message, and possibly some of the developing or supporting 
ideas”. The previous statement refers to how to get clever information reading quickly, the 
paragraphs from a text comic are short, which allow the reader to not get stuck about an 
 35 
 
idea from the text, and the same time the illustration shows information that the reader will 
need to conclude what will happen during the text by his own perspective.  
Scanning is a quickly searching for some particular piece or pieces of information in a text, 
the purpose of scanning is to extract specific information without reading through the whole text 
as it has been mentioned, the scanning strategy helps readers to get detail information from the 
text, most of the texts have specific information in specific parts of the narrative text, what readers 
do is to search where that information is located, and extract what they need without reading the 
whole text. Brown (2000). 
5. Use of semantic mapping or clustering: Brown (2000) stated that “The strategy of semantic 
mapping, or grouping ideas into meaningful clusters, helps the reader to provide some order to the 
chaos”. The structure of the comics is normal as any narrative text (start, plot, end) but sometimes 
the use of technical vocabulary, vocabulary from the culture creates a disorder and make reading 
process a “chaos” but thanks to this tool, readers will make a map, a graphic, group of facts that 
will help them to comprehend the order of the events from the reading. 
6. Analyze vocabulary: From the unknown vocabulary  there are several techniques readers 
can apply  to overcome that aspect, those are :1) looking for prefixes (co, inter, un, dis, etc), 2) 
looking for suffixes (tion, tive, ally, etc), 3) Looking for grammatical context that may signal 
information, 4) looking for the semantic context (topic) for clues, and 5) Capitalize on discourse 
markers to process relationship: Many discourses makers in English signal relationship among 
ideas as expressed through phrases, clauses and sentences. A clear comprehension of such markers 




Reading Comprehension performance 
Following the topic of teaching reading, it is important to discuss the kind of text used 
during the class.  
 
Classroom reading performance 
 
Oral                                                          Silent 
 
                                       Intensive                                          Extensive 
  
                      Linguistic                       Content       Skimming              Global 
                                                                                                  Scanning 
 
Figure 1. Brown (2000). Classroom Reading Performance. 
 
The oral reading: 
1. Serves as a test with bottom-up processing skills. 
 double as a pronunciation check. 
2. Serves to add some extra student participation if you want to highlight a certain short 
segment of a reading passage. 
The silent reading elicits intensive and extensive reading: 
3. Intensive reading call students’ attention to grammatical forms, discuss markets, and 




4. Extensive reading is carried out to achieve a general understanding of a usually someone 
longer text (book, long article, or essay, etc.). Most extensive reading is performed outside the 
class time. 
In conclusion, teaching reading takes areas from different skills from the students, for 
example, cognition (physiological), in the writing area also, in previous knowledge from the 
students (schemata) and so on. Teaching reading to students gives them essential tools to 
understand what surrounds them and to know how to communicate. 
Reading competences 
After providing the different definitions and perceptions from different authors about how 
to teach reading, we will address different communicative goals, that the learner will achieve, 
according to the different activities, strategies and procedures developed by the teacher in the 
classes. 
Pisa (2009) has defined reading competences as the process of “understanding, using, 
reflecting on and engaging with written texts, in order to achieve one’s goals, to develop one’s 
knowledge and potential, and to participate in society”.  If we take a look on the previous 
statement, the idea of the reading competences is that the person can extract from the written text 
the tools to develop knowledge and participate in a community in an active way. 
The reading competence is essential to access knowledge. It is, therefore, a basic and 
essential competence, not only to function in an academic context but also to develop any personal, 
working or social activity (Zayas, 2012, p. 19). Zayas agrees with PISA’s definition because both 
point out the significant role that reading has when developing in a person a sense of coupling to 
culture, and how this uses the knowledge acquired properly in an effective and productive 
communication in a society. 
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On the other hand, Groeben & Hurrelmann (2004) give another definition of reading 
competences, which stated that is the ability to get from  written texts some personal knowledge 
and skills to participate in cultural and social life.  
These authors highlighted the importance of reading competence to improve cognitive, 
personal and social skills, and at the same time, to use a written text to extract, in all the ways, 
knowledge, cultural awareness.  
Another factor they mentioned is that the reading competences should be a “prerequisite” 
in social life, as a result of this, the person who does not have developed reading competences will 
have issues at the moment of participating in social activities because reading is an activity that 
people use to communicate each other in a day to day basis, and if this person has not progressed 
in this field of communication, it will be hard to get paired with other people.  
A different perception comes from Carr and Levy (1990) who said that “reading is a 
constellation of particular competences, and a product of complex informational-systemic systems 
that contain a constellation of tightly related mental operations that can be theoretically and 
empirically investigated, on an individual basis or in relation to others” (p.47). This statement is 
more complex than the definitions already mentioned. If we explain the concept of these authors, 
we can state that reading competences are mental operations interconnected with our general 
background. If we are not capable of being part of a community, our communication system will 
not work, we would not be competent participants. 
Continuing with the explanation, Solé (2012) states that "whenever we read, we think and 
so we tune our criteria, we contrast our ideas, we question them, we still learn without intending it 
"(p.50). This author meant that every time a person is practicing reading, is improving in many 
important aspects, as readers progress in their reading competences, they get better patterns to 
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question prejudices and preconceptions they used to hold before.  This author commented that 
“reading competence changes, as do the texts, the supports, the type of information, the type of 
reader, etc.''. This supposes ''a wide, multidimensional learning, which requires the mobilization 
of cognitive, affective and insertion of social abilities"(Solé, 2011, p.59).  
This assumption is remarkable because reading competences and communicative 
competencies are correlated to the ability to get to know a culture and be part of it, that is the 
reason why it is linked with “insertion of social abilities”. This is connected to the sociolinguistic 
competence. According to the ministry of education of Colombia (Guía No. 22 Estándares Básicos 
de Competencias en Lenguas Extranjeras: Inglés, 2006), the sociolinguistic competence ‘‘refers 
to the knowledge of the social and cultural conditions that are implicit in the use of the language’’.    
For example, it is used to handle courtesy norms and other rules that order relationships between 
generations, genders, classes and social groups. It is also handled when coming into contact with 
expressions of popular wisdom or with differences in register, dialect, and accent.  
Regarding the sociolinguistic competence, we found that there are different components of 
it, which are 1) the knowledge of the social-cultural aspects (religion, politics, laws) each 
community is governed by this kind of aspects, 2) the use of language depending on the person 
who is going to refer (talking a polite way in front of a doctor, talking kindly to the mother) 3) the 
different accent from different location of the country. 
From these two components, we can take the second one as communicative competences, 
according to the Ministry of Education 2006) people have communicative skills when they have 
the ability to comprehend, to produce useful messages applying that language system that the 
community uses, i.e. “The linguistic competence refers to the knowledge of the formal resources 
of the language as a system and the capacity to use them in the formulation of well-formed and 
 40 
 
meaningful messages. It includes knowledge and lexical, phonological, syntactic and orthographic 
skills, among others'' (p.11).  
Something that must be highlighted is that the language system is built by many 
components previously mentioned such as lexical, phonological, syntactic and orthographic, 
among others. These, as a result, are related to competences that focus on the ability to notice how 
good the person is when using the different components to create sentences, which is considered 
the ability to construct discourses which are cataloged as a pragmatic competence; this is the ability 
linked with the functional use of linguistic resources and includes, first of all, a discursive 
competence that refers to the ability to organize sentences in sequences to produce textual 
fragments. Secondly, it implies a functional competence to know, both the linguistic forms and 
their functions, and the way in which reading competences and communicative competences are 
correlated because both take a place in the process of acquiring the linguistic system to get 
knowledge and produce discourse to share information and express ideas to participate actively in 
the society.  
  Narratives  
The word “narrative” has its roots in Latin and it means relate or tell. In general sense, the 
narrative may be defined as “telling someone else that something happened” (Arroio, 2011, p. 94). 
Narratives create a desire in readers and listeners to know what will happen. If we take a look at 
the previous statement and we connect each other, it can be said that narrative is a tool to tell 
someone else, generation by generation, how the events of the history had been carried out, and 
how this can be purchased in videos, audio recordings, and books which the media has been used 
by centuries to tell what happened. 
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Following Peter Brooks (1984) cited by Ryan (2007) the term narratives “has been trivialized 
through overuse, I believe the overuse responds to a recognition that narrative is one of the 
principal ways we organize our experience of the world” (p. 22). According to him, the term 
“narrative” has its own definition in politics, science studies, law, medicine, and last, but not least, 
cognitive science. In this way, it could be said that narrative can cover different fields and 
situations.  
Anderson and Anderson (2003, cited by teaching English 4 All, 2010) explain that:  
A narrative is a text that tells a story and, in doing so, entertains the audience. It has 
character, setting, and action. The characters, the setting, and the problem of the narrative 
are usually introduced in the beginning. The problem reaches its high point in the middle. 
The ending resolves the problem.  
What they said is that connected with the features, comics contain the basis of the 
narratives. Hayman and Pratt (2005) cited by Meskin (2007) defend that comic is a “pictorical 
narrative” because the comic has a beginning, has a plot (the problems shows up) and the end 
which is when the problem is solved, and the biggest characteristic that comic has is the use of 
illustration, cartoons (pictorial narrative) (p. 369). 
But what is the definition of pictorial narrative? This term comes from the word “picture” 
and narrative comes from the Latin word pictorius “of a painter” Narrative, which means to engage 
in the act of narration. (Pimenta and Poovaiah, 2010, p. 26).  On the other hand, we could find 
narrative definition from other authors like Genette (1982, cited by Pimenta and Poovaiah, 2010), 
who defines narrative with the following words “One will define narrative without difficulty as 
the representation of an event or of a sequence of events” (p. 26) as the author has said, narrative 
is a sequence of acts that have happened in a sequential time.  
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By contrast, Prince (1999) cited by Koek (2013) asserted that narrative is “The 
representation of one or more real or fictive events communicated by one, two or several narrators 
to one, two or several narrates” (p. 19). This author gave more details in his definition because the 
narrative text can be representative for fictitious or real acts by one or even more narrators.  Lastly, 
Abbott (2002) cited by Ryan (2007) believes that “Narrative is the representation of events, 
consisting of the story and narrative discourse, a story is an event or sequence of events (the action), 
and narrative discourse is those events as represented” (p.23). 
If we take a look about the previous definitions of narratives, we can conclude that all the 
authors have a similar definition of “event”. Ryan (2007) implies that “events contain 
transformation and “action” that involves agents; if these agents decide to take actions, they must 
have motivations, and they must be trying to solve problems” (p. 24).  At this point, it can be 
concluded that the main purpose of a narrative text is to describe events from the past (history), 
perhaps comics are trying to make to the reader to rethink, to get involved with the problem and 
also in his /her own idea to solve it, at some point, the problem which is named as critical thinking. 
All in all, the narrative has the function to express stories, historical events that have left a 
mark, a before and an after, and those events are turning into tales, fables, myths, news, chronicles, 
encyclopedias, books even comics. The components of a narrative text are: 
Setting:  The setting is the location where the action in a story takes place.  
Theme:  The theme is the basic idea of the story. Very often the theme will deal with a topic that 
is common in life or human nature, such as independence, envy, courage, failure, and success.  
Mood: The mood is the feeling or atmosphere that the writer creates for the story. It could be 
happy, hopeful, suspenseful, or scary. Both the setting and descriptive vocabulary create the mood 
in a narrative. 
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Characters: The characters are the people in the story. They are affected by the mood of the story, 
and they react to the events in which they are involved. The plot is what happens in the story, that 
is, the sequence of events. The plot often includes a climax or turning point at which the characters 
or events change. (National Geographic). 
We have to point out that all narrative texts have similarities but also have different structure 
from others, the elements that compose a myth is different from a story as Bronckart, (1979), Van 
Dijk (1983) cited by Rodriguez et al., (2001) who asserted that “Different expectations that 
different texts awaken in the reader. When one speaks of "types" of text or "superstructures" it is 
suggested that they act as schemas to which the written discourse is adapted.” (p. 24). As it was 
mentioned before, the narratives are sequenced actions presented by a narrator who spreads 
information about someone or something, the mechanisms in which the person (the author) takes 
into account to share himself or his knowledge about a topic or a relevant situation is through tools 
that narrative can offer him or her to transmit the idea to the reader.  
Narratives are considered to be long written text and so comics are not an illustrated version 
of standard literature, and while some critics argue that they are a hybrid form of art and literature, 
others contend comics are a new and separate art; an integrated whole of words and images where 
the pictures do not just depict the story, but they are part of the telling (Arroio, 2011, p. 94).  
From what the author has mentioned, there are two points of view about the meaning of comics 
which are: how comics came from art, how they fraternize with literature and, the other view of 
how comic book shows illustrations that will help the reader in the improvement of reading 





David Kunzul (1973) cited by Meskin (2007) conceives that “a comic strip consists of a 
sequence of separate images with a preponderance of image over text that appears (and was 
originally intended to appear) in a mass media and tells a story which is both moral and topical” 
(p. 369). For instance, comics are most of the times broadcast through massive media such as 
magazines, teaching books, among others. As a result, the comics can be used during class, and 
students might use them outside.  
On the other hand, according to Eisner’s words (2000) cited by Meskin (2007), comics are 
"sequential art by which he means to pick out a distinctive "form of art, or method of expression” 
(p. 370).  
Hayman and Pratt (2005) cited by Meskin (2007) believe that any compilation of images 
can be named as a comic "if (this) is a sequence of discrete, juxtaposed pictures that comprise a 
narrative, either in their own right or when combined with text” (p. 370). Dondis (1992) in his 
book ''El sintaxis de la imagen, introducción al alfabetismo'' mentioned the elements visual aids 
have which are “balance, tension, leveling and sharpening, preference for the lower left corner, 
attraction and grouping, positive and negative visual stimulations'' but what he asserted is that all 
these elements ''juxtaposed express the interaction of visual stimulations situated at least two codes 
together (image and text)” (p.5). Dondis (1992), Hayman and Pratt's (2005) cited by Meskin (2007) 
definitions have similarities, they claim the correlation of two components, the visual aids, which 
is the first code and the second one is the phrase or word that accompany the image (dual code 
theory). 
The comic has been seen as a tool to entertain children, and even though adults may not be 
able to perceive some elements in stories as easily as children, there are contexts that can be 
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projected through comics that children cannot get, breaking the paradigm that comics are child-
like texts.  
Added to that, it is undeniable that comics set a powerful narrative just as stories, tales, 
novels among others. Putting this into context, Hayman and Pratt (2005) cited by Meskin (2007), 
agree “that narrative is an essential component of comics” (p. 371), Moles (1991) cited by Palacios 
and De Dios Jimenez (2002) states that: 
It seems sufficiently contrasted that the mode of processing the information contained in 
the images represents certain advantages over reading of texts, since it allows a surface 
reading, is say, it is not limited by the characteristic sequential reading of verbal language 
(p. 371). 
According to Dieguez (1977) “If another means of communication have not been used in 
education today for a long time, it would be impossible to think of the transmission of certain 
contents without the help of the image” (p. 34). For beginners is challenging to understand a text 
in the target language, the ideas from the author seem incomprehensible because the text has words 
and expressions that solely a specific community can understand, that is why the use of illustration 
to assert the idea of the author remains such necessary.  
The image can construct a perfectly univocal message by the interaction of its various 
components and by the sequence presented. The verbal message, with a clear tendency to 
monosomy, didactically reinforce the meaning by the life of a redundancy that guarantees 
the decoding (Dieguez, 1977, p. 34). 
 He states some aspects at the moment of distinguishing the role of visual aids, in one side 
the illustration can create a meaning by itself and the verbal message gives the reader a sense of 
how the text is following a path. 
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The comics present certain characteristics about its composition such as the illustration 
(image), the use of colors, the topic, the kind of comics, that also differ depending on the type of 
comics (manga comics, adult comics, political comics, funny animal comic, alternative comic, 
superhero, artistic and so forth).  One important characteristic of the comic is the use of 
vignettes, the path that the story is going through and the idea. Dieguez, (1977) mentioned that 
the comic will carry the verbal message and as a consequence, it will continue with the flow of 
the comic, as a result, the comic has these two elements that reader will take into account at the 
moment to understand the meaning of the author through the comic. 
Kintsch (1998) cited by Kristi, Santi, Reed (2015) defined reading comprehension as “the 
product of the process that operates during reading to create a mental representation of the situation 
described by the text, referred to as a situation model” (p. 2). He established that reading activity 
must be based on real situations and real contexts. On the other hand, it sometimes is tricky to use 
comics in adults because some comics are addressed to children, because of their content they 
composed of fantasy stories or tales. That is why in this matter, we wanted to work with young 
people and not children,  due to those comics have more realistic content which young people feel 
related to and identified; content that arouses their interest, entertain them and call their attention. 
The Common European Framework of Reference (CEFR) (2002) for languages includes 
the "funniest" within the types of text that users or learners receive, produce or exchange. 
Similarly, the Curricular Plan of the Cervantes Institute offers the inventory of speech genres and 
textual products, which provides comic books and comic strips as transmission genres written for 
levels B1, B2, C1 and C2 (p. 93). 
The CEFR (2002) states about the different resources to improve reading comprehension 
and the necessity to link imagination and the artistic to the educational field, this brings up to the 
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fact that imaginative and artistic uses of the language are important both in the educational field 
as in the artistic field.  Aesthetic activities can be of expression, of understanding, interactive or 
mediation and may be oral or written. These include activities such as (p. 93): 
 Singing (children's songs, popular songs, pop songs, etc.). 
 Retelling and writing stories, etc. 
 Listen, read, count and write imaginative texts (stories, songs, etc.) including 
audiovisual texts, comic books, stories with images, etc. 
 Represent plays with or without a script, etc.” 
As it has been mentioned, the comic is an activity in which the students can understand, 
interact, mediate, work on oral or written proficiency. We can affirm that the comic is 
interdisciplinary because besides focusing on improving reading comprehension skills, it covers 
other skills such as creativity, cultural literacy and problem-solving that students will reinforce 
indirectly. 
As Rollán and Sastre (1986, cited by Garcia, 2013) said “The comic is a teaching vehicle 
advantageously situated between purely verbalistic teaching fortunately overcome, and the iconic 
exclusively with shortcomings difficult to overcome, taking both his expressive virtues for a 
balanced synthesis” (p. 10). They point out the value of the versatility of its components because, 
as discussed above, the comics have the characteristics of other fields that create a good element 
together from the use of verbalistic and synthesis. Garcia (2013) believes in the great potential of 
this educational resource, and has the following advantages (p. 13): 




 About current issues and others are not, but keep including some effect and are easily in 
the scholarly environment.  
 Poses graphics support, which allows gestural message reading, motion, image, etc. 
 Facilitates the development of various skills: comprehension, interpretation, synthesis, 
temporal and spatial sense and inquiry. 
 Endows the kind of a pleasant atmosphere. (Which is to put the reader into the context). 
 Motivates students for easy reading and humor. (Certainly, the illustration   are designed 
in a pedagogical way). 
To add, Manuel Barrero (2002) believes that comics can be useful for (p. 13): 
 Build the capacity of abstraction and imagination. (Once the reader is hooked by the text, 
they will imagine the situation presented in the comic). 
 Generate reading habits following the Western order. (comics as narrative text will be an 
encourage item to read frequently for readers)  
 Encourage compositional ability. (contribute reader to encourage creative thinking) 
 Encourage abstract imagination. (reader create in his/her mind the situation comic 
present)  
 Promotion of reading, not anteroom or replacement of literature. 
 Understand different narrative models. (narrative features, adjectives, verbs etc) 
 Difference audiovisual narrative visual graph. 
 These advantages and virtues of the use of comics in the classroom would add the 
following:  
 They can work on different content: phonetic-phonological, linguistic or grammatical, 
lexical-semantic, functional and communicative, cultural or strategic. 
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 It is possible to work the five skills: listening comprehension, reading comprehension, 
oral interaction, speaking, and writing. 
 It is a dynamic, communicative and family resource for students. 
 It promotes cooperative work. 
 It is attractive for young students. 
            Moreover, the comic, which features iconic elements and verbal elements, can be used as 
a resource to acquire lexicon inductively, as learners have in each vignette a situation located in a 
space and at a precise time, which facilitates understanding. 
 Meanwhile, Villarrubia (2009, cited by Garcia, 2013) states that "in many cases, the 
students refer to comics in their home countries and that in them is transmitted from their culture, 
which the student takes the role of intercultural mediator” (p. 15), which favors intercultural 
competence of students.  
“This resource encourages meaningful learning, as their visual character categories 
facilitate compliance with the revised taxonomy: Remember, Understand, apply, analyze, and 
create evaluate” (Anderson and Krathwohl, 2001 cited by Garcia, 2013). According to previous 
contributions, despite the suitability of comics as an educational resource, teachers must meet the 
needs of its students and teaching context, set objectives, and appropriate content, as well as a 
methodology that is conducive to learning and assessment in line with the dynamics of the 
classroom. 
Project Based Learning 
According to a historical survey of project- and problem-based learning undertaken by 
Knoll at the University of Bayreuth in Germany (Knoll, 2006), project methodology in American 
education can be traced to an early 20th century description offered by William H. Kilpatrick 
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(1918), which referred to the Project Method as “a hearty, purposeful act, generally a project or 
pursuit, undertaken by the child, which has four distinct, student-centered phases: purposing, 
planning, executing and judging. Ideas such as these, combined with the model for scientific 
inquiry, have contributed to a variety of student-centered methods such as problem-based, case-
based, discovery learning, and expeditionary learning. (Knoll, 1997; Thomas, 2000; Prince & 
Felder, 2007, cited by Holm, 2011, p.1-2). 
Due to the lack of activities developed in class for teachers, students have generalized 
English classes are monotonous because the method of the class is mechanical and repeated and at 
the same time it can be predictable what will happen in the next class: same dynamic (photocopies 
from the same narrative genre, learn a song, worksheets) and setting apart their reading 
comprehension skill among the others. This can change using comic as a narrative text because 
using new material with images, even if the learners do not comprehend a word he or she can infer 
about what the image is telling and he can like the image with the context from the text, but to use 
comic in class depends on the comics ( whether is a long book or short), the level of the students 
that this book is addressed for, and to use correctly the comic take learners for each session to act 
from the book. Also, it takes time for the teacher to develop the material on the next class to 
continue with the activity. That is why, the use of project has been selected because it gives enough 
time to make a project in the class which both, teacher and learner based on the comic can work 
with enough time to develop the different activities.  Project based constructed inquiry this research 
because:  
“Project-based learning, a teaching methodology that utilizes student-centered projects to 
facilitate student learning” (Mergendoller, 2006) “Is thought as superior to traditional 
teaching methods when improving problem-solving and thinking skills, and engaging 
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students in their learning”. (Berends, Boersma & Weggemann, 2003; Scarborough, 
Bresnen, Edelmann, Laurent, Newell & Swann, 2004; Tsang, 1997, cited by Holm, 2011, 
p. 2). 
During a period of time, students will use comics, they will always be limited by the time 
because project-based offer students a term in which facilitate the learning process, and at the time, 
during this period of time learners enhance solving problem and critical thinking skills. 
Project-based has been seen as a fundamental methodology applied in different 
professional fields from other careers “Popular in pre-professional training in medicine, science, 
technology, engineering and mathematics careers since the 1970’s, momentum has more recently 
developed to extend these practices to elementary and secondary classrooms” (Buck Institute, 
2005; Knoll, 1997, cited by Holm, 2011, p. 1). We believe that teachers are constant innovators 
due to they are mostly looking for alternative approaches, methodologies, activities, strategies and 
techniques they use in their classes to make students have a meaningful and efficient learning 
process, and  at the same time as Knoll (1997, cited by Holm, 2011) mentioned , primary and 
secondary classroom use project-based  this is something that it is going to be established during 
this project and motive the authors to find out what elements and conclusions that can be 
established from this research (p. 1). 
Also, Holm (2011) states: 
Asserted project based is learning can be described as student-centered instruction that 
occurs over an extended time period, during which students select, plan, investigate and 
produce a product, presentation or performance that answers a real-world question or 
responds to an authentic challenge (p. 1). 
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As it has been mentioned, one of the main characteristics from project-based is the time 
given by the teacher to students (time change depending on the projected, the objectives and results 
belonged by the level of the students’ project). 
Another aspect from project-based learning is that students during this process can give the 
answer to real-world questions, that is the reason why different activities should be based on real 
problems or drawbacks to reinforce them into the class and putting outside the classroom. 
Thomas (2000, cited by Holm, 2011) identified five distinguishing features of project-
based learning (p. 2): we are focusing on the use of projects that concentrates on content that is 
central to the curriculum. These projects become the primary vehicle for content learning, and 
often, assessment. 
Projects are based on questions of importance or driving questions (Blumenfeld et al., 
1991). Driving questions must be germane to the content, and crafted both to engender optimal 
student engagement and foster the active intellectual pursuit of solutions. 
Projects involve students in ways that require them to identify problems, develop and 
design solutions, and create an end product such as a presentation, report, invention, or model. 
Projects are student-centered to the greatest extent possible. Teachers serve as resources, 
facilitators and guides, but it is the students who define, choose and carry out their projects. 
Projects are developed from reality-based ideas and problems rather than on academic exercises 
and pursuits. The projects represent authentic efforts in solving or investigating real-world 
dilemmas. Both Thomas (2000) and Kilpatrick (1918) emphasize the depth of learning and 




From the five aspects given before, project-based is focusing on the curriculum, in the 
activities related to the content of learning and how these are assessed by the teacher. Project-based 
apply on search an answer for an intellectual question that need and can get the result to give 
solution and at the same time encourage learners to foster activities to persuade in an answer. 
Project-based is connected with the creation of this project because this follows the same 
path at the moment of studying which is to identify the problem, identify possible solutions and 
create the way to show people the conclusion. This research will show us the different uses of 
comics in English class to benefit the learning process in learners, and will give learners the 
opportunity to have an alternative way at the moment of answering questions, and how this project 
can take some aspects such as the specific problem, the tools, the method, among others, and all 
the aspects are covered by a linear factor called: Time: The time that project-based and any 
research need to. 
Continuing with the project-based path, the role of the teacher is to be a mediator who has 
to give learners sources, advice, steps, tips to make students do the best methodology and arrive to 
their final conclusions from a real situation. There are many educators and researchers who  had 
selected project-based because it offers teacher methodologies that adapted with the purpose of the 
class (Knoll, 1997; Prince & Felder, 2006, cited by Holm, 2011, p. 2).  
The main idea of the project based methodologies is to offer students solutions and at the 
same time to have students more focused, inquiry bases and active learning methods. This is to 
make students be self-directed and independent learners who can apply higher-order thinking 
skills. The afore mentioned is supported by Kirschner, Sweller & Clark (2006) cited by Holm 
(2011), they asserted that: 
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The ideals of constructivist, project-based learning may miss the mark by leaving too much 
at the discretion of novice learners. They suggested that leaving students to self-direct can result 
in sustained misconceptions and multiple “false starts”. Accordingly, adherence to a highly 
student-centered approach that does not promote strategic teacher intervention and guidance may 
prove inefficient and/or ineffective (p.2). 
According to what the authors mentioned, they believe that constructivist is connected with 
project-based but it is not a good mix because students will self-direct, and they will probably give 
the wrong perception by cause of the teacher who is in charge of guiding students and orienting 
them about what is going to be the next step, or what they have been missing during the process, 
that will lose credibility on the answer given by learners. 
The previous statement goes linked with what Moursund (1999) cited by Thomas (2000) 
he proposed that project-based learning “includes authentic content, authentic assessment, teacher 
facilitation but not direction, explicit educational goals” (p, 1). The definition given by him is 
simpler, but it does not mean that have the same incidence, From what he said, it has common 
factors in the definition with other authors, but he mentioned that teacher does not have direction 
on the project, in this case, learners are in charge of creating their own path. On the other hand, 
project-based learning (PBL) is defined as a model that organizes learning around projects. 
According to the definitions found in PBL handbooks for teachers, projects are complex tasks, 
based on challenging questions or problems, that involve students in designing, problem-solving, 
decision making, or investigative activities. Moreover, it give students the opportunity to work 
relatively autonomously over extended periods of time and culminate in realistic products or 
presentations. (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999, 
cited by Thomas, 2000, p, 1).  
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This definition explains the wide performance of the learners and the role they have during 
the project, which as an investigator are taking decisions, making activities and autonomous ways 
based on the real situation that put them into environment lived in a real context. 
Definitions of "project-based instruction" include features relating to the use of an authentic 
("driving") question, a community of inquiry, and the use of cognitive (technology-based) tools 
(Krajcik, Blumenfeld, Marx, & Soloway, 1994; Marx, Blumenfeld, Krajcik, Blunk, Crawford, 
Kelly, & Meyer, 1994 cited by Thomas, 2000, p. 1 ) the previous statement that project based 
involves has 3 factors which are the “authentic questions” that is the problem, the community 
where the problems are being presented and the use of cognitive tools that are the resources teacher 
need to overcome that problem, which is, in this case, the  implementation of comics to enhance 
reading comprehension in tenth grader students.  
 
 




This chapter points out the methodological procedures that this research followed to 
achieve the objectives stated and the implementation of comic as a reading comprehension tool in 
English language teaching.  In this study, there are five aspects about research design that will be 
discussed; the first aspect is the research paradigm, this describes how researchers established the 
paradigm and the benefits the paradigm contributes. The second is the method, on this aspect it 
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can be identify the role of the authors on the learning field on this research, followed by third one 
that are the settings which is a detailed description of the context and the participants who took 
part in this study continue by the fifth aspect that are the instruments and the technic use by the 




It is necessary to analyze what will be the role of this study in the educational field that is 
the problem presented, moreover, how this study will be applied, for these reasons mixed paradigm 
fits in a good way in this research, because it allows the researchers to identify what are the 
drawbacks and the lacks that the specific population is dealing with, using different tools such as 
observation, analyzing the academic environment, journals which are some elements that the 
qualitative paradigm offers. On the other hand, it can be found which aspects from the quantitative 
paradigm contributes to this study with the numerical data analysis to be more precise, with 
graphics, among other tools. In this case, tenth graders from Colegio Técnico Industrial Corazón 
De María. According to the different tools mixed paradigm can give on this the researchers will 
carry out the data collection from the first implementation to the last one. 
Denzin and Lincoln (2000) claim that qualitative research involves an interpretive and 
naturalistic approach: “This means that qualitative researchers study things in their natural settings, 
attempting to make sense of, or to interpret, phenomena in terms of the meanings people bring to 
them” (p. 3).  
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According to the perception of Denzin and Lincoln, through the use of qualitative research, 
we could comprehend beliefs from people, religion, behaviors, and the ability to understand what 
aspects can be study and explained to other societies. 
Besides, quantitative research can help us determinate how with specific numbers, ranges, 
graphics, and statistical analysis we can establish different ways to study from the text, exercise 
and actives the perception that people from different communities have. 
            Since this study is developed with an amount of less than one hundred people, the observers 
are able to make a deeper understanding of an aspect of reality; taking into account that this grade 
is the only one on the school, making it the universe of this research.  
Another aspect of quantitative research is to measure from the beginning data collected, 
researchers need to tabulate, have a representation such as the graphics, diagrams, charts  which 
are themes that are studied in this research, for example: what was the level of the students from 
the diagnose, during the implementations and the posttest .On the following part 2 list will be 
found, the idea is to show some of the advantages that qualitative and quantitative research were 
taken on this research, and what are the contributions for this investigation. 
Qualitative research:  
1) Smaller and not randomly selected 
2) Qualitative data such as open- ended response, interviews participant observation, field notes 
and reflections 





Quantitative Research:  
1) Quantitative data based on precise measurements using structured & validated data-collection 
instruments. 
2) Statistical report with correlations, comparisons of means, & statistical significance of 
findings. 
3) Numbers and statistics. 
Taking into account the previous advantages, the authors could combine the different aspects of 
those paradigms, to find specific ways about how to gather the results from the instruments and 
technic implemented to do a correct data analysis process, which results can be evidence on the 
chapter 6.  
 
Method 
The method selected by the researchers was taking with the purpose of helping 
the population with their difficulties on the learning process. That is the reason why 
researchers have selected action research as the method since the aim of the authors is to 
collaborate on how of comics as a narrative text impact on the development of reading 
comprehension in tenth graders taking into account the issues, tools, strategies to assist 
learners in their reading comprehension skill. 
Corey (1953) states that “action research is the process by which practitioners attempt to 
study their problems scientifically in order to guide, correct and evaluate their decisions and 
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actions” (p. 20).  In addition, Carl Glickman (1992) cited by Griffee (2012) says that “action 
research in education is the study conducted by colleagues in a school setting of the results of their 
activities to improve instruction” (p. 50). 
From what the authors mentioned about the definition of “action research”, it is important 
to highlight what the three perspectives have in common and it is an intervention after the 
collection of data, observers join the group of teaching (school, teachers, and principal) to work in 
the implementation of decisions that might enhance low proficiency in a skill. 
What has been told previously contributed to this study in order to understand the role of 
action research as the method, where the observers have already identified the problem, which is 
the low reading comprehension in students from Colegio Técnico Industrial Corazon de Maria, 
and how the main drawback can be developed by the comic as a narrative text from the learners.  
Consequently, action research provides the teachers and the observers involved the 
opportunity to examine and improve their own practice on the learning and teaching field with a 
different narrative text, this gives them a chance to work together (teachers and learners) on 
common issues or everyday concerns, learning the process in the classroom, this allows the 
researchers to identify the drawbacks students have. For that reason, action research is focusing on 
the learning process of the students presenting a different narrative text, strategies that could be 
ideal in the language aspect they have been failing.  
Lewin (1946) thought that action research is a spiraling process involving three phases: 1. 
planning, including the mapping out of the situation; 2. decision-making, and 3. fact-finding about 
the results of the action.  Regarding this action plan, the research team distributed the investigation 
into major phases, the first step was to check the drawback that students were manifesting, in this 
case, which the low proficiency in reading comprehension skill was, the second one was, after 
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recognizing the issue, how creators could cause a significant improvement in students regarding 
their reading comprehension through the use of comics as a narrative text, and the third aspect, 
after analyzing the data, it could be evidenced  how the comic as a narrative text influenced on 
reading comprehension skill in the learners. 
 
Setting 
The study was carried out at Colegio Técnico Industrial Corazón de María, there are several 
cross-curricular projects that engage students to use the language; these projects are English day, 
Business Fair, Short conversations problems, vocabulary and some expressions learned at the 
beginning of each lesson from different subjects that students review. This school has 
approximately four hundred and fifty students and works with preschool, primary, and secondary 
education. It is located in Funza (Cundinamarca) to the east of Bogota. The institution promotes 
the use of English in daily life situations. It offers English Club Conversations on Saturdays for 
those students who do not have a good level or for students who want to learn English even on 
holiday period in December, it also offers a short course in which students can reinforce all the 
knowledge learned through the year and if a new student wants to get enrolled in this school, 
should take it. There are 4 English teachers who are in charge of four grades as maximum, each 
teacher has a tape recorder, and English books, they have access to the laboratory twice a week 
and also they can book an audiovisual room. Teachers follow the syllabus proposed in the books 




The participants of this study are tenth graders (10 A), there are thirty-four students, the 
classroom is made up by seventeen girls and seventeen boys, the average age on that grade is 
around fifteen to seventeen years old. The students’ social stratum is between two and three levels. 
They take courses with SENA and they make emphasis on accounting, a famous institution that 
has technical and technological careers. Most of the students have the same English level (B1, 
according to the English book they have been working for that year) and they would rather do 
different activities for reading comprehension.  
Instruments 
The reader will be able to see which instruments were selected from the qualitative and 
quantitative research, in order to gather information to proceed to do the data analysis on the 
chapter 5, the instruments used by the authors are journals, and the questionnaires, however, it is 
essential to mention that a test technique was used to gather information from the quantitative 
information.  
1) Journals: The journal is a description written by the researchers about observations 
related to the development of the sessions, any circumstance to take into account at the moment of 
the data analysis. This instrument is provided by the qualitative research. The researcher Angela 
Mendez was a teacher of Colegio Técnico Industrial Corazon de Maria, she could realize through 
the observation the low proficiency of reading comprehension in learners from tenth grade during 
the classes. As a matter of fact, observation is an invaluable instrument to support any assertions 
and hypotheses that lead the research to valid conclusions; Marshall and Rossman (1989) define 
observation as "the systematic description of events, behaviors, and artifacts in the social setting 
chosen for study" (p.79).  
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This instrument has been characterized as “the art of journal writing and subsequent 
interpretations of journal writing produce meaning and understanding which are shaped by genre, 
the narrative form used, and personal cultural and paradigmatic conventions of the writer who is 
either the researcher, participant, and or co-researcher.” Progoff (1992, p.35). This helped authors 
to support and understand this tool, not just from a role of investigators and observers, moreover, 
how to be assertive with the possible solution to the population’s drawbacks which are presented 
from the experience they have had on the environment and field 
2) Questionnaires: The use of questionnaires is vital in this study because it contributes 
from a qualitative and quantitative research data collection. From the qualitative research, it can 
be found close questions, with the use of close questions, the authors could be aware about how 
many students with a “yes and no” as answers for the 10 aspects, could express if they agree or 
disagree about the implementation of this study. From the qualitative research, the authors could 
know what are the points of view of the learners with the open questions with that information. It 
is essential to mention that from the 34 students, 10 of them were chosen randomly in order to do 
the questionnaires because the authors could carry out a better data analysis as Burke, J & 
Christensen L. (2012) mentioned that “researchers use questionnaires to obtain information, 
feelings, attitudes, beliefs, values, perceptions, personality and behavioral intentions of research 
participants. In other words, researchers attempt to measure many different kinds of characteristics 
using questionnaires”.  
The process of the data analysis using questionnaires must be a decoding process because 
it is the way in which the researchers point out key phrases, key words, provided by the population 
giving essential information about the different themes that the study covered; “During the 
thematic content analysis, the researcher uncovers common themes within the data through an 
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inductive analysis of the data itself (Denzin and Lincoln, 2000; Patton, 2002), the students post 
views and beliefs that can be reflected on the  answer of the questionnaires, then authors present 
to decode it in  and from that, they can synthesize some categories related to the appropriateness 
of using comics as a narrative text to enhance reading comprehension in a second language. 
           In order to explain the development of this study, it is important to mention that there were 
five checkpoints; the first one was to stablish the level of the students’ reading comprehension 
skills based on the application of a pre-test technique. This is the start point that researchers could 
contrast the results along the implementations till the last one (See appendix 1). This allowed 
researchers to establish the materials that were going to be implemented, among some concepts, 
the central idea, characters, narrator, time, space, etc.  
The second check point. Is the composition of the implementation, this can be broken down 
in the following phases: the choice of literary texts that were going to be part of the investigation 
taking from the diagnostic to the last session, the preparation of such questionnaires: multiple 
choice questions, selecting false or true statements, short resuming, among others; these are to 
measure the level of understanding of the elements of reading literacy interpretative and 
condensate results of the pre-test. 
 
The third checkpoint, consisted in the selection of the comic book, the authors have 
parameters which were: The book should be from a literally exponent writer, the narrative is 
shaped into comic, the comic book should be directed, based on the students’ level and from the 
same editorial house to their principal English book. The book is a literary play by William 
Shakespeare which was the author chosen for this research. The book selected was Macbeth, 
furthermore, the content about the history and social science that can be appreciate on this book, 
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contribute not only as a narrative tool to achieve greater reading comprehension of narrative texts 
in English but also, to enhance students’ intercultural competence.  
The fourth checkpoint one was constituted by five workshops, which were based the book 
named before, to determine the level of understanding, reading skills in was necessary in order to 
implement the post-test assessment . And the fifth check point was focused on the subsequent 
analysis which compared the results obtained in the pre-test and post-test to verify the influence 




Pre-testing and post-testing: This instrument gave us the idea about what the level of the 
students in reading comprehension skill was before the implementation of this tool, as the 
definition proposed by Australian Bureau of Statistics Perspective whose refers (2001, p.2) “Pre-
testing, or pre-field testing, techniques aim to identify non-sample errors and to suggest ways to 
improve or minimize the occurrence of these errors.” Pre-test helps researchers to recognize the 
major interest and, from that, minimize the issue presented in the population, in this case, the low 
proficiency in reading comprehension skills.  
  To highlight the suitability of using tests for this research (Burke, J, Christensen L.,2012, 
p,197) states that “tests are commonly used in quantitative research to measure attitudes, 
personality, self-perception, aptitude and performance of research participants”. The different tests 
used are aimed to check the linguistic competences, pragmatic competences, and sociolinguistic 
competences, through techniques such as selecting the true or false statement, multiple choice 
questions, and fill-the-gap activities. 
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On the other hand, post-test is in charge of contrasting the results given by the students 
after the implementation, showing the impact of the comics as a narrative text in the second-
language acquisition. Regarding this, Heiman (1999) affirms that “posttest-only design is to 
compare results between pre-test and posttest scores of each group – the comparison group and the 
treatment group (p.15) Post-test works hand in hand with pre-test, functioning as a complement 
since it allows the authors to determine the evolution in the performance of reading comprehension 





Vision of classroom 
Before starting with the justification for the reasons why the vision of the classroom is 
selected and suitable for this research. It is important to highlight the definition of the word 
“classroom”, a classroom is a space where the researchers who are in charge of developing the 
syllabus, activities, the materials, among others; it is also the place where students will achieve a 
goal or a set of objectives, etc. Therefore, the idea of this classroom is to give students sources that 
they will use in the future on different situations they might face. The vision of the classroom 
chosen in this research, it is the classroom as a controlled learning environment because first there 
is a clear plan development in pedagogical terms connected with nature of learning. The second 
plan is clearly structured in teaching materials and learning activities and the third one, teacher is 
in charge of making the plan based in pedagogical skills from an expert manipulation of 
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methodological procedures in the presentation of TL and the organization of the participation of 
students (Tudor, 2001, p.105).  
According to the previous article, the author is in charge of the creation of the lesson plans 
and materials, the material should be related with pedagogical goals created in the classes under 
conditions for the teaching of language TL (teaching language). The authors developed the test, 
the sessions and the main goal which are the tools to improve reading comprehension skill in tenth 
graders, this is the reason why classroom as a controlled learning environment was selected to be 
the vision of classroom. 
Vision of language 
This study is related to the communicative approach which gives a practical meaning to 
language regarding the things a person can do using language as their main tool. The 
communicative language teaching (CTL) addresses the communicative competences, in this 
matter, we take a deeper look on reading comprehension with communicative purposes and how 
through the use of comic learners can foster their reading comprehension skill. 
Communicative competences allow students, who are part of a community, to understand 
language, and to produce language from the sociological and sociocultural framework as a result 
of this, he or she is able to share and receive ideas, notions, and think about ways that could be 
effective communicative being. 
This is why it is crucial that students enhance linguistic competences, pragmatic 
competence and sociolinguistic competence. On the other hand, this study inclines toward the 
students to be proficient in specific reading comprehension tasks that is reason why language for 
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specific purposes (LSP) plays an important role in it. According to Robinson (1991, p, 2-4), who 
identifies two characteristics about LSP, first is that LSP is goal-directed, which means that 
students are learning a language because they need it for one or another pragmatic purpose, related 
in general to their academic or professional life”. As a second aspect, it is said that “LSP is based 
on needs analysis, which has the goal of specifying as accurately as possible what students have 
to do in language. This is only logical: if a course has the goal of preparing students for a number 
of specific pragmatic tasks” 
Robinson (1991 p.12-15) made a list of 7 task needs analysis. The ones used in this study 
were: 
● Questionnaires and interviews: this elicit information directly from learners 
● Test: These provide information on learners’ general abilities in the TL as well as 
on their relative abilities with respect to their intended uses of the language. 
● Observation: Information can clearly be elicited by means of observation of the 
behavior of proficient native speakers in this situation. 
● Authentic data collection: This involves the gathering and analysis of data from the 
target situations, by means of audio or video recordings of interactive exchanges or 
the collection of written materials that learners need to consult or generate. 
Those techniques functioned to analyze needs and drawbacks, which are, in this case, the 
low proficiency in reading comprehension skill, as well as to find tools and methods to enhance 




Design of the implementation 
 
As part of the implementation, a diagnostic test was carried out to get to know, firstly, the 
level of the students for that reason was implemented the use pre-test and post-test. Second, with 
the use of comics as a narrative tool to determine the influence in reading comprehension on the 
students, and third, to compare the level from the beginning with the results collected at the end of 
the process. 
As a result, the diagnostic test was designed based upon a short comic book named “The 
Tempest” by William Shakespeare adapted as a comic book in 2001. This book was selected 
because it has literature intended to teenagers and adults and it is short enough to use it in the 
session to devote the diagnosis. Besides, the implementation was lined up with the same author, 
William Shakespeare, and his book “Macbeth” was used for the implementation along session 4 
to session 8. 
About the diagnostic test, a lesson plan was outlined with different kinds of activities, 
giving an example true/false statements and multiple choice. In order to check the fundamentals 
that students had gotten on the previous English level (Ninth grade) in reading comprehension.  
 
On the other hand, the implementation with the book Macbeth used the program, but the 
variety of activities was modified to be directly proportional to the level that students should be.  
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Examples of those activities were the multiple choice questions, false or true statements, gap-
filling among others. That let students structure and infer the text in different ways.  
 
During these 8-lesson-plan implementation, the design of the tests was based on “Guía No. 
22 Estándares Básicos de Competencias en Lenguas Extranjeras: Inglés”; this guide was created 
by the “Ministerio Colombiano de Educación Nacional”. There, English standards are organized 
according to the competences that students must demonstrate according to their level. The diagram 
below shows what is the level according the grade that students are, for each level, it has to be 
represented the knowledge, competences the learners should learn acquiring the target language 
(this diagram is lined up with the Common European Framework Of Reference) the grades first 
and third, should have A1 level. From fourth to seven, should have A2, and from eight to eleven, 
the students should have B1 level. 
 
     
Figure 2. Ministerio Nacional de Educación (2006), translated by Brayan Castañeda and Angela 




  All 8 implementations were aligned to the competences associated to each one of the five 
levels of proficiency.  The fixed programmed of the implementations, along with the diagnostic outline 
and the six lesson plans are featured below: 
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Lesson plans schedule 
N° OF 
SESSION 




2 OCTOBER 19TH WILLIAM SHAKESPEARE’S LIFE PART I 
3 OCTOBER 24TH WILLIAM SHAKESPEARE’S LIFE PART II 
4 OCTOBER 26TH INTRODUCTION TO MACBETH AND CHAPTER 
I 
5 OCTOBER 31st MACBETH CHAPTER II 
6 NOVEMBER 2ND MACBETH CHAPTER III 
7 NOVEMBER 7TH MACBETH CHAPTER IV 
8 NOVEMBER 9TH MACBETH CHAPTER V AND CLOSING 
Figure 3. Lesson Plan Schedule. 











STEPS FOLLOWED POSITIVE DISCIPLINE 
STRATEGIES 
 DIAGNOSTIC “THE 
TEMPEST” 
Students will be 
able to 
understand the 
main ideas and 
events of the 
book. 
1. Students were given the 
text “The tempest” by 
William Shakespeare 
which they should read in 
order to develop the 
diagnostic worksheet. 
2. Before reading, teacher 
asked students to look at 
the book cover and asked 
them what they thought the 
book was going to be 
about. Along with the 
teacher, students 
brainstorm some ideas 
about the word TEMPEST 
and tried to guess some 
facts that could happen in 
the story. 
3. Then, students started to 
read. 
4. After reading the text, 
they were given a 
worksheet that should be 
developed according to 
what they read. 
3. To conclude, students 
and teacher both feedback 
the text and the right 
answers. 
Students will work on reading concentration in 
order to improve their reading skill.  
In this session, students were active when the 
teacher asked them for participating in the 
brainstorming before reading, the output they 
presented based on the book cover, was the 
one the teachers expected according to their 
level. Students were motivated when they 
have the main idea about the book and its 
characters. Also, it was interesting for them to 
try to predict was going to happen at the end 
of the book. Once they got the setting of the 
story, they started to say vocabulary as much 
as they could and created some possible 
situations based on the vocabulary given by 
them. However, the students seemed really 
confused and most of them were checking the 
meaning of multiple words in the dictionary or 
they asked us for the meaning. They also said 
it was advanced vocabulary for them. 
  
Students also had a lot of difficulties 
understanding most of the important details in 
the storyline. When we asked them questions 
about the topic and the sequences of the story, 
students seemed lost and they could not 
express the most important events. 
  
Students also had a lot of difficulties 
understanding most of the important details in 
the storyline. When we asked them questions 
about the topic and the sequences of the story, 
students seemed lost and they could not 
express the most important events. 
4 students did not come to this class 


















E’S LIFE PART 
I 
Students will be 
able to 
understand the 




life in order to 
have a context 
for their future 
lessons. 
1. Before reading, 
students were 




life. All those 
facts were 
brainstorm on the 




2. Students were 
given a comic 










the author and his 
plays.    
3. After students 





In this session, students already had 
an idea about William 
Shakespeare’s life and they started 
showing the main life events about 
his life and no more than 4 students 
showed interest about expressing 
their ideas after reading and writing 
about him. Consequently, they were 
given the first comic designed by 
the creators and students read about 
Shakespeare’s life and his 
birthplace. After reading, students 
along with the teacher did a 
timeline on the board about 
Shakespeare’s life and they 
organized the main events 
chronologically. The interaction 
after this reading was higher than 
the last session and the opening of 
this session, students felt more 
confident of talking about the 
author’s life and they could 
distinguish easily his life stages 
better than what they did with their 
homework. 











INTRODUCTION II WILLIAM 
SHAKESPEARE’
S LIFE PART II 
Students will be able to 
understand the main 
ideas and events of 
William Shakespeare’s 
life in order to have a 
context for their future 
lessons. 
1. In this session, 




they expressed their 
ideas about what 
they read. 
2. Teacher asked 
some questions 
while they were 
reading. Finally, 






Students calculated and 
analyzed possible ways to 
arrive to Stratford-Upon-
Avon and they discussed 
about author’s life and they 
state the facts they did not 
know before. On the other 
hand, the worksheet showed 
students William’s birthplace 
so they had the opportunity to 
interact and to know more 
about his cultural background 
(Stratford-upon-Avon, its 
location and some other 
facts) and this also helped 
them to relate the information 
they acquired in the last and 
this session in a more 
appropriate way. In this 
session, students could 
understand the meaning of 
words even when they did 
not understand what the 
meaning of the word was. 
When I approached them, I 
heard many of them saying 
that the images gave them a 
better idea of the meaning of 
specific words. So in this 
case, the pictures contributed 
to inference. 
6 students did not come to 
class. 







STEPS FOLLOWED POSITIVE DISCIPLINE 
STRATEGIES 
MACBETH ACT I Students will be 
able to understand 
the main ideas and 
events of the book. 
Moreover, they will 
identify each one of 
the characters and 
their role in the act. 
1. Students were given the text 
“Macbeth” by William 
Shakespeare which they should 
read along six sessions. 
2. Before reading, students 
were introduced to historical 
background of this book which 
is related to English history 
(Saxons and Vikings). Also, 
teacher drew on the board a 
map to explain them a little bit 
about this topic and tell them 
that the story was going to be 
based on it. 
3. Flashcards with characters’ 
faces were stuck on the board 
so as to they did not get 
confused when reading 
because the text contained 
plenty of characters. 
4. After reading, they were 
given the worksheet to test 
their comprehension in some 
way. 
5. Finally, feedback was 
provided to check their 
understanding. 
Students apprehended the social 
and cultural background of the 
book Macbeth. In this session, 
students were introduced to the 
book with a video about the 
Saxons and Vikings, just to 
know the book’s background. 
Teacher drew on the board the 
map and showed students how 
the country was divided to 
provide a context for them.  
Characters from Act I were 
presented before reading too, it 
was with the purpose of guiding 
students because there are 
around 30 characters and they 
might be confused. After 
reading, students developed a 
worksheet and after they 
checked along with the teacher 
the correct answers. Most of 
students participated and they 
felt encouraged because they 
could associate what happened 
with each one of the characters 
and they could recognize them 
without any trouble during 
reading the act. 
8 students did not come to class. 







STEPS FOLLOWED POSITIVE DISCIPLINE 
STRATEGIES 
MACBETH ACT II Students will be 
able to 
understand the 
main ideas and 
events of the 
book. Also, they 
will connect the 
events happened 
in the last act 
with the present 
one. 
1. Before reading, 
teacher asked students 
to refresh their 
memory and talk about 
what happened in Act 
I.   
2. Once they did it, 
some new characters 
were introduced. 3. 
Students started to read 
the text “Macbeth”. 
4, After reading, 
teacher gave them the 
worksheet to test 
comprehension. 
5. At the end, feedback 
was provided as usual 
to check what they 
understood. 
 On this stage, worksheets are more 
complex and students are asked to infer 
in some facts about the reading. 
Students show interest on reading the 
comic book and they asked between 
them about some facts. Apart from 
reading and understanding the text by 
themselves, students talked to each 
other to confirm if what they read was 
correct and if the other students 
understood the same they got. They 
felt more comfortable when supporting 
their ideas in English in comparison to 
previous sessions that most students 
did it in Spanish.  In this session, we 
developed the vocabulary activities to 
work on adjectives from the comic. 
The vocabulary was more advanced in 
comparison to their current level but 
students had the opportunity to relate 
the words with the written vocabulary 
that appeared on the comic, and then 
by means of the picture, they could 
find the meaning at ease. 
9 students did not come to class. 













POSITIVE DISCIPLINE STRATEGIES 
MACBETH ACT III Students will be 
able to understand 
the main ideas 
and events of the 
book. Also, they 
will connect the 
events happened 
in the last act with 




to refresh their 
memory and talk 
About what 
happened in Act 
II?   
2. Once they did 
it, characters 
that were part of 
this act, were 
introduced. 3. 
Students started 
to read the text 
“Macbeth”. 







Students have learnt different vocabulary 
through inferring the meaning of words 
according to the context. Furthermore, they 
have shown it when talking about the 
summaries and the use of language learnt 
increase little by little. Summarizing and 
reviewing what they read last lessons were 
good strategies because students when 
talking, unconsciously, used new 
vocabulary presented in each one of the 
acts. Besides, they invigorate what they 
already knew about the story and it creates a 
connection between last chapters and the 
one they have to read. Also, they talked 
about the context and how it influenced on 
the characters and the story. They felt 
motivated to read more about the story and 
at the end of the class two students tell a 
possible prediction for the next chapter. 
5 students did not come to class. 














MACBETH ACT IV Students will 
be able to 
understand the 
main ideas 
and events of 
the book. 













talk about what 
happened in 
Act III.   
2. Once they 














Students will be focused on reading 
concentration in order to improve their 
reading skill. On this stage, worksheets 
are more complex and students are asked 
to infer in some facts about the reading. 
Students show interest on reading the 
comic book and they asked between them 
about some facts. Apart from reading and 
understanding the text by themselves, 
students talked to each other to confirm if 
what they read was correct and if the other 
students understood the same they got. 
They felt more comfortable when 
supporting their ideas in English in 
comparison to previous sessions that most 
students did it in Spanish.  In this session, 
we developed the vocabulary activities to 
work on adjectives from the comic. The 
vocabulary was more advanced in 
comparison to their current level but 
students had the opportunity to relate the 
words with the written vocabulary that 
appeared on the comic, and then by means 
of the picture, they could find the meaning 
at ease. 
All the students came to this class. 















MACBETH ACT V Students will 
be able to 
understand the 
main ideas 
and events of 
the book. 









asked students to 
refresh their 
memory and talk 
about what 
happened in Act 
IV.   
2. Once they did 




to read the text 
“Macbeth”. 
4, After reading, 
teacher gave 
them the 
worksheet to test 
Students will be focused on 
reading concentration in order to 
improve their reading skill. As 
another aspect, this last worksheet 
is the most difficult because 
worksheets have to be completed 
with verbs in different tenses (past, 
present or future). There was an 
activity in which students told the 
teachers about the book summary 
and feedback the activities created 
and proposed by them. At the end 
of the class, five students told a 
summary of each one of the acts 
and the rest of students have to 
organize which one of the 
summaries corresponded to each 
one of the acts. 
5 students did not come to class. 







Through these lesson plans, we emphasized important aspects that make up a narrative 
which are the main ideas, characters, the relationship between the story, the writer, time and space. 
Before students started to be involved with the book, the author’s life was introduced, therefore, 
students were able to deduct the story’s background. Time and space gave students the means to 
identify the story and historical aspects which are part of the comic book, that is explained from 
the perspective from the author and it is not shown as in history books. as the time and space were 
shown, Vikings and Saxons war also appeared and on the other part, a small fraction about English 
language spread, that students, based on history, followed and conveyed how both parts fought for 
their purposes.  
Strategies used over the implementation proved to be successful to understand narratives: 
First, the flashcards with characters’ faces stuck on the board helped students to make connections 
and relationships between characters, students analyze how characters are affected by the story’s 
mood and other events. Second, the mental mapping helped them not to get confused. And third, 
skimming and scanning were also used by students when they needed to complete the worksheets 
and they wanted to look for specific details and main ideas. Students inferred vocabulary in a 







In this section, the qualitative and quantitative analysis of this study is presented. At first, 
the findings obtained first, from the journals, second, from the questionnaires, and third form the 
tests given in the implementation sessions and the pre-test. Thereafter, after the data collected from 
the instruments and technique are shown, the reader will be able to see the process of data analysis 
with the use of the triangulation on the categories and subcategories sections that will give an 
answer to the research question. At the end of this chapter a series of qualitative and quantitative 
conclusions are drawn and discussed.  
Analysis 
This section presents the process by which the data were analyzed during the 
implementation sessions. The information presented in the following lines was gathered through 
the use of 2 instruments (journals and questionnaires) and the technique (test) employed in the 
classes after using comics as a narrative text to promote reading comprehension. Throughout these 
sessions, 34 students participated in a series of classes led by authors using two comic books, the 
first one was the tempest that was use on the first session, and the second comic book Macbeth 
written by William Shakespeare that was implemented from the session 3 to the session 8. 
The first instrument implemented to collect data from the population were journals. 
Through the use of journals, authors could extract, key phrases and keywords that are crucial to 
segment what students wrote and to decode the qualitative data. The researchers extracted from 
the written description some of the aspects that determined how the comic book influenced in their 
reading comprehension skill. 
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On the following section, the reader will be able to see the key words and phrases extracted 
from the each of the journals that will have an essential role on the findings. 
Session Key phrases: 
Diagnostic test Students were active, Students were motivated, they have the main idea 
about the book and its characters, predict, they started to say vocabulary as 




They started showing the main life events, expressing their ideas after 
reading, interaction after this reading was higher than the last session, 
students felt more confident of talking, and they could distinguish easily 




Students calculated and analyzed possible ways to arrive to Stratford, they 
discussed, they state the facts they did not know before, students could 
understand the meaning of words, many of them saying that the images 




Most of students participated, they felt encouraged, they could associate 
what happened, they could recognize them without any trouble during 




Students show interest on reading, they asked between them about some 
facts, students talked to each other to confirm if what they read was 
correct, They felt more comfortable when supporting their ideas in 
English, they could find the meaning at ease. 
Macbeth chapter 
III 
The use of language learnt increase little by little, used new vocabulary, 
They felt motivated to read more, and students tell a possible prediction. 
Macbeth chapter 
IV 
Students show interest on reading the comic book, students talked to each 
other to confirm if what they read was correct, They felt more 
comfortable. 
Macbeth chapter 
V and closing 
students told the teachers about the book summary 




From the previous chart, it can be found that how from the first to the last implementation, 
they were motivated and exited use the comic book, as a narrative tool, furthermore, how from 
each session, there were new things, new behaviors, progression from the students about  
teamwork, socialization among other factors that are crucial on the findings. 
The second instrument implemented was the questionnaire as a tool to collect data, these 
helped authors understand the different ideas and viewpoints of the students. To collect data from 
it, was essential to create mix design questionnaires, the students had to answer close and open 
questions yes or no questions in the last session. The authors gave 34 questionnaires, in the last 
session, due 5 students did not come to class.  
From the 34 questionnaires, the authors chose 10 questionnaires, because during the 8 
implementation some students did not attended to class, this could affect on the data analysis, 
authors could identify that a group of students came to all the session and the questionnaires were 
selected were 10.  
It is valuable to mention systematic sampling as Burke, J & Christensen L. stated (2012) 
“is defined as a sample that is obtained by determining the sample interval (i.e., the population size divided 
by the desire sample size, N/n which is symbolize by K”. What can be said from the previous statement, 
is that the population should be divided into the intervals, which are the 7 question of the 
questionnaires, N/k =? (34/5 =4) 4 students are sample form this operation, however, the authors use 10 
questionnaires because they considered that is a significant sample that represents a wide data analysis.   





The authors took the information supplied by the close questions of the questionnaire, 
(Appendix 3 mixed questionnaire) on this part, it can be shown the use of the quantitative process 
called quantizing that contributes to measure and presented in percentage of the students who were 
agree or disagree with the development of the study. Johnson, B., Christensen L. (2012) who 
defined “Quantitazing scales can be converted to categories based on the numeric scores”. The 
scales are two “yes and no” and how these are transformed in categories based on how many 
students were agree or disagree on the 7 question. Here there are 3 examples of the answers given 
by the students.  
 
Questions            
      Yes 
          
        No 
1 Durante el proceso de implementación le gustó el uso del 
cómic como texto narrativo? 
           
       8 
          
         2 
2 ¿Cree usted que el cómic como texto narrativo ayudó en el 
desarrollo de su comprensión lectora? 
           
       7 
          
         3 
3 ¿Cree usted que el cómic como texto narrativo fomenta el 
hábito de lectura? 
           
       9 
          
         1 
4 ¿Encontró aspectos que no le gustaron del cómic como texto 
narrativo para el desarrollo de comprensión lectora? Cuales? 
           
       3 
          
         7 
5 ¿Cree usted que el cómic debería implementarse en clase de 
manera más frecuente? 
           
       9 
          
         1 
6 ¿Considera usted que el cómic es una herramienta que le 
ayuda a comprender más el texto en aspectos como inicio, nudo, 
desenlace, tiempo, personajes, etc.? 
           
       9 
          
         1 
7 ¿Cree usted que el cómic le ayuda a inferir el significado de 
una palabra desconocida? 
           
       6 
          
         4 
                              Figure 13. Quantitative results of questionnaires 
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From the previous chart, we can appreciate that from the first question the 80% of the 
students were agree they enjoy the comic as narrative tool, meanwhile the 20% manifested that 
they did not.  
On the second question the 70 % of the students showed that comic as a narrative text 
helped them to improve their reading comprehension, otherwise, the 30% established that comic 
did not. In the third question 90% were agree that comic encourage reading comprehension, 
moreover, the 10% did not.  
On question number 4 the 30% found negative aspects that comic as a narrative text does 
not help them to improve reading comprehension skill, besides, the 70% did not find negative 
aspects that will not help them to improve the reading skill. The 90% of the students from the 
question 5, manifested that comic should be implemented in class, on the other hand, the 10% 
determined that should not be implemented on class. 
 On question number 6, 90 % of the students agreed that comic helped them to identify 
aspects that compose the text, meanwhile, the 10 percent stablish that the tool did not help. 40% 
of the students manifested that the comic book does not help to infer the meaning of the word 
through the images, besides, the 60% were agree that comic help to infer meaning. What can be 
determined is that for each session, the majority of the students agreed that comic help them to 
infer meaning, to understand aspect of the text, (beginning, plot, end) they were agree that comic 







The percentages that were taken out of these ten-people surveys are featured below: 
ASPECTOS A EVALUAR key phrases: 
1. ¿Durante el proceso 
de    implementación ¿Le gustó el 
uso del cómic como texto 
narrativo? 
Images make the reading comprehension easier. Didactic to comprehend. Images and 
vignettes make reading more entertaining. It is something innovative. It is a funny 
way to learn. It generates more attention when reading. 
2)   ¿Cree usted que el cómic como texto 
narrativo ayudó en el desarrollo de su 
comprensión lectora? 
Images and short readings foster the reading. It’s easier to read and understand. 
Comprehension of the text from and interactive way. Images and texts matched to 
make reading comprehension easier. More impressive. Get teenagers’ attention. 
Easier understanding. 
3)   ¿Cree usted que el cómic como texto 
narrativo fomenta el hábito de 
lectura? 
It increases the reading habit. Short readings foster to read long narratives in the 
future. It encourages to read long texts. Better understanding. An interactive way of 
learning. It is innovative.  It makes narratives more attractive. 
4)  ¿Encontró aspectos que no le gustaron 
del cómic como texto narrativo para 
el desarrollo de comprensión lectora? 
Cuales? 
Unknown vocabulary.  Some words should have been clearer. The text should be 
longer and deeper. 
5)  ¿Cree usted que el cómic debería 
implementarse en clase de manera 
más frecuente? 
It creates a more didactic class. It incentives and motivates the imagination and ways 
of teaching. It increases reading habits. It fosters reading comprehension from an 
interactive way. Some guys like the art of writing a whole page. It is more creative. 
People learn more easily.  Different ways to learn. It catches more the reader's 




6) ¿Considera usted que el cómic es una 
herramienta que le ayuda a 
comprender más el texto en aspectos 
como inicio, nudo, desenlace, tiempo, 
personajes, etc.? 
Images give a better idea. More and better understanding. Those aspects are 
evidenced easily. 
7) ¿Cree usted que el cómic 
 le ayuda a inferir el significado de una 
palabra desconocida? 
Historical context provides some new words. From images, the meaning can be 
deducted. It explains more. It is easier to appreciate things that probably we did not 
understand. 
 
Figure # 14. Key phrases taken by the percentages of the survey. 
 
 
1. During the implementation process, did you enjoy using comics as a narrative?
 






2. Do you think that the comics as a narrative helped your reading comprehension?   
 
Figure # 16. Comics’ helpfulness on reading comprehension. 
 
3. Do you believe that comics as narratives elicit reading habits?
 
Figure # 17. Comics as elicitation of reading habits. 
 88 
 
4. Did you find features on the comic as a narrative you didn’t like for you 
reading comprehension development? 
 
Figure # 18. Unappealing aspects from comics as a narrative text. 
 
5. Do you believe that comics should be implemented in class more often?
 
Figure # 19. Frequent use of comics in classes. 
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6. Do you consider comics as a tool that helps to understand better aspects as beginning, 
conflict, setting, characters, etc? 
 
Figure # 20. Comics as a tool of reading aspects. 
 
7. Do you think that comics help you to infer the meaning of unknown words?
 




Moreover, a qualitative part of the survey was carried out in order to collect open answers 
that subsequently were synthesized into key phrases and keywords to take into account at the 
moment of the categorization. 
ASPECTOS A EVALUAR key phrases: 
1. ¿Durante el proceso 
de    implementación ¿Le gustó el 
uso del cómic como texto 
narrativo? 
Images make the reading comprehension easier. Didactic to 
comprehend. Images and vignettes make reading more entertaining. 
It is something innovative. It is a funny way to learn. It generates 
more attention when reading. 
2)   ¿Cree usted que el cómic como texto 
narrativo ayudó en el desarrollo de su 
comprensión lectora? 
Images and short readings foster the reading. It’s easier to read and 
understand. Comprehension of the text from and interactive way. 
Images and texts matched to make reading comprehension easier. 
More impressive. Get teenagers’ attention. Easier understanding. 
3)   ¿Cree usted que el cómic como texto 
narrativo fomenta el hábito de 
lectura? 
It increases the reading habit. Short readings foster to read long 
narratives in the future. It encourages to read long texts. Better 
understanding. An interactive way of learning. It is innovative.  It 
makes narratives more attractive. 
4)  ¿Encontró aspectos que no le gustaron 
del cómic como texto narrativo para 
el desarrollo de comprensión lectora? 
Cuales? 
Unknown vocabulary.  Some words should have been clearer. The 
text should be longer and deeper. 
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5)  ¿Cree usted que el cómic debería 
implementarse en clase de manera 
más frecuente? 
It creates a more didactic class. It incentives and motivates the 
imagination and ways of teaching. It increases reading habits. It 
fosters reading comprehension from an interactive way. Some guys 
like the art of writing a whole page. It is more creative. People 
learn more easily.  Different ways to learn. It catches more the 
reader's attention. It makes the reading less boring. It generates 
enthusiasm because of the different activities. 
6) ¿Considera usted que el cómic es una 
herramienta que le ayuda a 
comprender más el texto en aspectos 
como inicio, nudo, desenlace, tiempo, 
personajes, etc.? 
Images give a better idea. More and better understanding. Those 
aspects are evidenced easily. 
7) ¿Cree usted que el cómic 
 le ayuda a inferir el significado de una 
palabra desconocida? 
Historical context provides some new words. From images, the 
meaning can be deducted. It explains more. It is easier to appreciate 
things that probably we did not understand. 
Figure # 22. Key phrases for categorization. 
                                     
The reason why a mixed questionnaire was applied is because authors wanted to 
understand, from a quantitative and a qualitative view, the perception of the students in order to 
make statistical analysis to put in numbers, percentages among other numeric data. The 
quantitative perception can be measured in numbers through the use of quantizing, which a process 
that contributes to shaping into numerical procedure the perceptions, thoughts, and opinions from 
the population that authors worked on. These are shaped into numbers in a quantitative 
representation to make a palpable analysis and, at the same time, to place the reader in a better 
understanding of the findings (Some answers of the students from the previously mixed 




The data-collecting technique implemented was the use of the pre-test, and the post-test. 
The pre-test was executed with the book “The Tempest” which was A2 English level. The idea 
was to know what was the level of reading comprehension in the different competences such as 
linguistic competence, pragmatic competence, and sociolinguistic competence, also the different 
standards students dominated before the employment of the comic in the following 8 sessions with 
the improvement of their reading comprehension skill which must have been (B1).  
In session number 2, the text implemented was the bibliography of William Shakespeare, 
adapted in comic in order to introduce the author's life, some of the greatest writing works he did. 
On the third session, the students used Macbeth, a novel which was shaped in a comic and with 
the last session, the chapter five, was implemented a post-test to check how with the use of the 
comic as a narrative tool, the learners improve their reading comprehension skills. 
As it was earlier mentioned, the first test was designed to draw conclusions associated with 
the reading comprehension skills that students had before the implementations for that reason, the 
first part of the analysis discusses the results obtained by the participants in that test. After 
analyzing those results, the reader will find the data collected during the implementation sessions. 
That data comes from the tests that were designed to conclude whether the use of comics had 
repercussions on reading comprehension in each class. During the presentation of that data, the 
reader will also find a comparison of the results obtained in each session with the results obtained 
in the diagnostic session and the following implementation sessions in order to conclude the 




In this section, the authors will be focusing on the number of words that are commonly said 
or expressed by the students who made the questionnaires. This inquiry our investigation as Weber 
cited by Johnson, B., Christensen L. (2012) who mentioned that this exercise helped the 
researchers to determine the essential words and ideas, furthermore, to make a list about the most 
frequencies of words to identify prominent themes and data as it has been mentioned, this process 
will help the authors to quantify data, in other words, how from qualitative research, results can be 
transformed into numeric data. 
In the following part, the reader will find the different stages of the test, from the pre- to 
the post-test, in this one can be evidenced, session by session, the different results that involve 
reading comprehension skill such as: linguistic competence, pragmatic competence and 
sociolinguistic competence, which were the competences that learners should improve on 
classroom. On the other hand, the scores obtained by the test, will be shown in graphics, and how 





The results of the diagnostic were obtained following the participants answers on an exam 
related to ''The Tempest''. In this session (Check appendix 4. Lesson plan 2), the students read an 
adapted version of that literary work and at the end, they took a test designed to measure their 
reading comprehension The level set for the reading was A2 since the researchers wanted to test 
if they had reached the level for the previous course 9th grade. 
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In order to present the results of this diagnostic test, the authors computed the amount of correct 
and incorrect answers of each participant in order to obtain the percentage of correctness. Then, 
these percentages were grouped from the lowest to the highest through a statistical procedure 
known as ranging, also each one of the levels was stated into 3 levels: A1.1, A1.2, A2.1.  According 
to the levels proposed by Ministerio Nacional de Educacion, this will be explained on the 
diagnostic section. There are three competences for reading comprehension that are going to be 
estimated: 
•     Recognizing short words and phrases in English in books. 
•     Being able to predict a story from the title, the illustrations, and keywords. 
•     Using diagrams to organize the information of short stories read in class. 
 
On the basis of that event, it could be said that the following results were evaluated in a qualitative 
and a quantitative way. Later on, the classification of the quantitative results is shown the 
categories and subcategories section, the qualitative part would be analyzed thoroughly.   
            After classifying the students in the diagnostic test it can be concluded that 38% of the 
participants obtained a very low or low result. The second amount of participant was classified in 
the medium range with 26%. Only 24% of students obtained a high or very high percentage of 
correctness in the pre-test and 12% of students did not participate in this session. The scale of the 
classification performance can be found on the implementation sessions, categories and 





In the following paragraphs, the results obtained after the implementation of the comic as 
a narrative text in each class will be shown. The way the results are explained and presented is 
similar to the one in the diagnostic. The participants were grouped in the categories no attendance 
low (students who had A2.1 level), medium (students who had A2.2 level) and high (students who 
had B1.1 level) according to the score they got in each test. Throughout categories and 
subcategories sections, it will be appreciated in the analysis of the authors, furthermore will be 
contrasted the evolution of the reading comprehension of the participants in order to establish 
commonalities and conclusions. Additionally, every result will be compared with the diagnostic 
test results. 
There were 8 implementation sessions. In the first session, the students worked with a 
comic related to William Shakespeare’s life (appendix 5). After that, the upcoming sessions were 
focused on specific acts of Macbeth (appendixes 6 to 12). In each class, students had a series of 
comic corresponding to one chapter as the main reading topic. At the end of each session, students 
had a test that aimed to measure reading comprehension. It is important that these tests increased 
in difficulty as the sessions went by. The results obtained by the students will be shown 
chronologically according to the implementation dates. 
Findings 
 
The authors required to analyze the needs of students, collect information and design a 
narrative tool to implement, that is to say, that this study, essentially, aimed to implement a pilot 
study; and as a pilot study, it is universally acknowledged that data collection can be a challenging 
task, that is why triangulation was a relevant feature in the investigation. Through the use of 
 96 
 
triangulation, the authors are allowed to unify the instruments to collect different results and get 
wider conclusions. By triangulation, we mean the process of using more than one system to collect 
data on the same issue so as to assure the validity of this research as Johnson, B., Christensen L. 
(2012, p.439) have described it: “researchers seek a converge and corroboration of results from 
different methods studying the phenomenon. Triangulation can substantially increase the 
credibility or trustworthiness of a research finding”.  
 Olsen (2004) stated that “the mixing of data types known as data triangulation, is often 
thought to help in validating the claims that might arise from an initial pilot study. The mixing of 
methodologies, e.g. mixing the use of survey data with interviews is a more profound form of 
triangulation'' (p.3).   
The following is an elaboration of a diagram that summarizes the categories and 
subcategories which give answer to the research question; the authors of this study relied on a 
triangulation of data collected through three instruments. First, the findings obtained from the info 
collected from the tools and technique. Secondly, the analysis from the journals about what the 
authors could analyze from the different events reactions, and behaviors of the students during the 





                                  Figure 23.  Categories and subcategories of analysis. 
The first one is the comic as an educational resource that improves reading comprehension 
skill, whose subcategories are: Subcategory 1.1 - Comics improve the understanding of vocabulary 
in the texts, Subcategory 1.2 - Comics improve the understanding of the narrative plot. The second 
category is the comic as material that facilitates learning, whose subcategories are:  Subcategory 
2.1 –the comic as a reading tool 2.2 – comics encourage reading habits. 
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Category 1: Comic as an educational resource that improves reading 
comprehension skills 
In this category, the main finding is that students improved their reading comprehension 
along the implementation sessions. The specific factors that improved and the evidence that 
supports the findings are presented in the following lines as subcategories. The data that support 
this category come from the tests that measured the reading comprehension and the teacher who 
wrote the journals describing the improvements that students had throughout the 8 sessions. 
Subcategory 1.1 - Comics improve the understanding of vocabulary in the texts 
 After implementing comics as a reading resource, it was found that it improved the 
understanding of vocabulary. The instruments that displayed the results are the journals, and 
questionnaires with the test technique. In the following lines, the evidence that supports this 
affirmation is shown. First of all, the design of the questionnaires was mixed because this allows 
the researchers to know from a quantitative and qualitative perspective the different opinions of 
the learners who participated in this research answering open and closed questions, the tests were 
designed to measure the comprehension of specific expressions or vocabulary. In these questions, 
there were different types of activities such as finding synonyms, filling gaps, and assigning words 
to images. The results showed that some students improved significantly when comparing the      
pre-test results and the subsequent scores obtained. In fact, the tendency of the results obtained in 
the vocabulary questions in the pre-test showed low scores and difficulties. This can be evidenced 
in one of the entries of the observers.  
Comments session 1 (Journal): 
Journal #1. Observator 1 September 16th 2017 
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        In order to support the changes in students’ performance, the results of one of the 
students will be presented as evidence.  In the following figure, the results obtained in the 
vocabulary pre-test are shown: 
 
  
               Test 1, diagnostic session 0, student 4 September 26th/2018 
            In this test, the learners had to match the meaning of those words according to the 
definitions in the column. In this session, comics were not employed and the traditional reading 
materials were not enough for this student to decipher or infer the meaning of the words. The 
results obtained showed that this student is not familiarized with words that an English learner 
must know on a B1 level of proficiency, unfortunately for the rest of students, the results were 
alike.  
During the implementation sections of the second book (Macbeth) with comics, other 
vocabulary tests were given and the results were the following: 
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               Test 3 and 4, session 4 and 5, student 4 September 26th/2018. 
In view of the evidence, we can assert that after the student's interaction with the comics 
in further sessions, he obtained much better grades in the vocabulary section. This particular 
student had a significant improvement in the vocabulary section of the exam as the 
implementations went by. The same effect was perceived in most of them and as a result, there is 
reason to consider that comics had a positive influence in the accuracy these students had when 
solving the questions regarding the vocabulary. Besides, in the observers’ journals, there are 
several entries that display evidence of a better assimilation of vocabulary: 
      Comment session 2 (Journal):  
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In this session, students could understand the meaning of words even when they did not 
understand what the meaning of the word was. When I approached them, I heard many of 
them saying that the images gave them a better idea of the meaning of specific words. So 
in this case, the pictures contributed to inference.      
 
Comments session 4 (Journal): 
In this session, we developed the vocabulary activities to work on adjectives from the 
comic. The vocabulary was more advanced in comparison to their current level but students 
had the opportunity to relate the words with the written vocabulary that appeared on the 
comic, and then by means of the picture, they could find the meaning at ease.         
Journal #2 and 4. Observator 1 October 24th, October 31th2017 
 The comic proved to be a very dynamic resource because it allowed students to infer and 
acquire new words without students appealing to a dictionary or asking questions to the teacher. 
In order to support this, Cencillo (1973) explained that cartoons that in this case the ones that 
comics show create a strong stimulation to reader’s imagination which highlights narrative 
elements in the text. Shows that have internal connections with the second language learning. He 
argues the following:  
Using stories as the basis of its development, cartoon delivers a stimulus that goes beyond 
cognitive information, it represents a very strong stimulation in the reader's imagination; 
each reader builds the image with living history, with elements of the text and with input 
from their own repertoire of internal images by an internal connection with the second 




The advantages of the cartoons are useful because the pictures offer a context and a 
visual aid for the learner as it can be evidenced with the next segments from the different 




                          Questionnaire, Session 8, question 7, student 9, 8 and 1, November 29th 
 
Added to that, analyzing the results from the answers it could be said that there was also 
an improvement according to the performance of the whole group. Below are some graphics that 
show the improvement of vocabulary according to some pre-test session in which students 
demonstrated their preconceptions of vocabulary on reading comprehension, then implementation 
#4 which is the middle point of the implementation where some progress can be evidenced and the 
implementation #8 is the final stage of the implementation 
Through the use of graphics, charts, diagrams, and visual aids, the authors made the 
information easier to understand the author. In order to show categories based on statistical 
process, the authors used quantization process because this is related to the identification of the 
ranges according to the score of accuracy of vocabulary from students obtained after presenting 
the test in this session, according to Johnson B., Christensen L. (2012, p.441) “quantitative scales 
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can be converted to categories based on numeric scores” The following chart displays these ranges 
and they will be the same ranges for all 8 sessions: 
 
                             Figure # 24. Correctness ranges set to measure the results. 
 
After obtaining these groups, the authors counted the participants that classified in each 
category in order to determine their reading comprehension results on the vocabulary part. The 
following diagram displays that classification. 
 





In the following paragraphs, the results obtained in the pre-test session will be shown. The 
way the results are explained and presented is similar to the one in the diagnostic. The participants 
have been grouped into the same categories: Low (students who had A2.1 level), medium (students 
who had A2.2 level) and high (students who had B1.1 level). According to the score they got in 
each test. Throughout this section of the analysis, the authors will compare the evolution of the 
vocabulary comprehension of the participants in order to establish commonalities and conclusions. 
Additionally, every result will be compared with the diagnostic test results. 
There were 8 implementation sessions. In the first session, the students worked with a 
comic story related to William Shakespeare’s life (Check appendix 5). After that, the upcoming 
sessions focused on specific acts of Macbeth (Check appendixes 6 to 11). In each class, students 
had a series of comic corresponding to one chapter (act) of that literary work as the main reading 
topic. At the end of each session, students had a test whose objective was to measure reading 
comprehension. It is important to mention that these tests increased in difficulty as the sessions 
went by.  To summarize the data and to do it more comprehensible, it is important to emphasize 
that there were chosen three sessions in order to standardize the results. In the following lines, the 
results obtained by the students will be shown and these are organized chronologically according 
to the implementation dates. 
 
Implementation #4: Macbeth act III 
As it was previously said, the first procedure is related to the identification of the ranges 
according to the percentage of correctness that students obtained after presenting the test in this 
session (Check Figure #16). Correctness ranges set to measure the results). 
After obtaining these groups, the authors counted the participants that classified in each 
category according to the correct answers obtained in the tests in order to determine their 
 105 
 




Figure #26 Classification of participants within the ranges according to their results in the 
implementation #4 
 
The results obtained in this implementation display an increase on the percentage of 
participants in high range; it increased from 15% to 35% which means that there was a 20% of 
improvement. It is remarkable that the students in the medium range increased to 35% when 
compared to the last implementation by reaching 17% which doubled the last results. The 
number of students with low range decreased from 53% to 15% when contrasted to the previous 
implementation, there was a reduction of 38%. Similarly, there was an increase of 9% in the 
medium range. 
 After classifying the students in the diagnostic test, it can be concluded that 15% of 
participants obtained a low result. The greatest amount of participants was classified in the high 
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and medium range with 35% in each one of them which means that more than 50% of the 
participants could understand the story-line. 
 
Implementation #6, Macbeth act V 
In this session, the level of complexity of the test and the material increased widely because 
students had to try to understand and infer new complex vocabulary to complete the worksheets. 
It means that this last implementation has a very high level of complexity compared to the other 
sessions. Following the processes above, the first task has to be with the identification of the 
correctness ranges (Check Figure 16).  
Compared with the diagnostic test, in this part of the test different competences are 
evaluated, the level of difficulty has increased so the reading comprehension competences should 
be higher, for instance, identifying key words within the text that let to understand its general 
meaning. and making inferences from the information in a text. 
 




When comparing the information collected in this implementation and the previous one, all the 
ranges suffered a great change according to the percentages. In the low percentages, there was a 
decrease of 12%. The medium range also decreases from 35% to 29% and the high range had an 
increase of 18%. In terms of the contrast between the diagnostic results and the performance in 
this last session, there are three important facts to discuss. The first one has to do with the low 
range, which decreased from 53% to 3% which is a notable change. The medium range increased 
by 15% as much as it reached 29% in the last implementation which means that there are plenty 
of students who can partially understand the reading. At the same time, the high range suffered an 
increase of 130%, by going from the 15% (in the diagnostic test) to 35% (in implementation #4), 
subsequently from 35% (in implementation #4) to 53% (in the last implementation). 
In the following chart, results obtained through each one of the sessions are displayed in 
order to illustrate the information gathered from first to last session. 
 








UNDERSTANDING VOCABULARY  
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The graph illustrates how many students obtained high and medium range according to 
their understanding of the plot, in each circle is shown the number of students and below them the 
lesson they belong to. Overall, the number of cases of students with the best scores increased over 
the periods "pre-test" and "act II". After these periods, there is a notable decrease which is due to 
the level of the tests was increased in order to make students scaffold and to integrate other use of 
language as grammar use in different tenses.  
 
Subcategory 1.2 - Comics improve the understanding of the narrative plot 
After implementing comics as a reading resource, it was also found that it improved the 
understanding of the main plot. The instruments that displayed these results are the tests and the 
teaching journals. First of all, the tests were designed to measure the comprehension of specific 
details of the plot presented in the comics. In these questions, there were different types of 
questions such as filling the gaps and multiple choice questions. The results show that a group of 
students improved significantly when comparing the pre-test results and the subsequent grades 
obtained. 
Pre-test comments (JOURNAL):  
Students also had a lot of difficulties understanding most of the important details in the 
storyline. When we asked the questions about the topic and the sequences of the story, 
students seemed lost and they could not express the most important events. 
Journal #1. Observator 1 September 16th 2017 
 
         As it is mentioned in the journal entry, the teachers noticed a problem when students 
had to talk about the main events in the storyline. If we take a look at the texts that usually are 
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employed in the English class, the reading materials are traditional and do not provide students 
with the visual and contextual clues that comics do, which is a disadvantage because they help 
them to assimilate the text in a better way. So we can associate the problem observed with this 
fact.   
 This is also displayed in the results obtained in the initial tests. There was a tendency to 
have problems when understanding these questions that are shown in Figure 23, the students 
showed complications on identifying the characters and the meaning of some verbs and due to 






             Test 1, diagnostic session 0, student 4 and 7 September 26th/2018 
 
These exams from two participants were performed when making the diagnosis; as they 
were not provided with any image or any type of context, it can be seen that they struggled to 
understand important events or facts from the readings. However, this pattern improved after 
students were exposed to comics. The following test displays a significant improvement in the 
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understanding of the plot in further comprehension tests
 
Test 1, 2 and 3, session 3, 4 and 5, student 7. 
 
    There was a tendency to obtain better grades in the comprehension of the plot after 
comics were used as a narrative text. Not only the tests reflect this improvement, but also, in the 
teaching journals, there are entries that support the increase of the reading comprehension. The 
following evidence supports that. 
Session 2: After reading, students along with the teacher did a timeline on the board about 
Shakespeare’s life and they organized the main events chronologically. 
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Journal #2.  
Session 3: Moreover, they calculated and analyzed possible ways to arrive to Stanford-
upon-Avon and they discussed about the author’s life and they stated the facts they did not 
know before. 
Journal #3.  
Session 4: Most of students participated and they felt encouraged because they could 
associate what happened with each one of the characters and they could recognize them 
without any trouble during the act-reading. 
Journal #4.  
Session 5: Then, students said step by step along what happened in act II and two more 
tried to predict what could happen in the next act. 
Journal #5.  
Session 7: A part from reading and understanding the text by themselves, students talked 
to each other to confirm if what they read was correct and if the other students understood 
the same they got. 
Journal #7 
Session 8: Students show interest on reading the comic book, students talked to each other 
to confirm if what they read was correct, they felt more comfortable. 
Journal #8 
 
     The researchers noticed an improvement in the comprehension of the plot and the 
recognition of important events in the storylines at different moments on the implementations.  
This means that comics had a positive impact on the reading skills of students. Garcia (2012) had 
already listed some of the possible advantages of using comics as a narrative text. Among these 
advantages it can be mentioned that it contains simple syntax and very accessible for any type of 
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reader and due to its graphics support, it facilitates the development of diverse capacities: 
understanding, interpretation, synthesis, temporal and spatial sense inquiry. (p.13) as it can be 






 Questionnaire, Session 8, question 6, student 1, 9 and 10. 
 
To support the information shown before, the data were analyzed in a quantitative way in order to 
get to know the results in a general way about the whole group of participants. Below are the results of 
three sessions: Diagnostic section, in which students show their understanding of vocabulary on reading 
comprehension. Then the implementation #4, which is the middle point of the implementation where some 
progress can be evidenced and finally, the implementation #8, which is the final stage of the 
implementation. 
In order to present the results of the tests, the authors computed the amount of correct and 
incorrect answers of each participant to obtain a correctness percentage. The following are the 
competences that are going to be evaluated in this part according to the document made by 
Ministerio Nacional de Educación, in this part, there are three competences that are: 
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•     Recognizing short words and phrases in English in books. 
•     Being able to predict a story from the title, the illustrations, and keywords. 
•     Using diagrams to organize the information of short stories read in class. 
 
 It is important to clarify that not all the 34 participants took the diagnostic tests. Only 30 
students went to class that day. The identification of the ranges according to the score of 
correctness that students obtained after presenting the test in this section are displayed and they 
will be the same ranges for all seven sessions. 
After obtaining these groups, the authors counted the participants that classified in each 




Figure #29. Classification of participants within the ranges according to their results in 
the diagnostic test. 
After classifying the students in the diagnostic test, it can be concluded that 47% of 
participants obtained a low result. The second amount of participant was classified in the medium 
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range with 18%. Only 23% of students obtained a high or very high percentage of correctness in 
the pre-test and 12% of students did not participate in this session.  
 
Implementation sessions 
In the following paragraphs, the results obtained after the implementation in each class will 
be shown. The way the results are explained and presented is similar to the one in the diagnostic. 
The participants have been grouped in the next categories: No attendance (students that for some 
reasons did not attend the session); Low (students who had A2.1 level). Medium (students who 
had A2.2 level) and High level (students who had B1.1 level) according to the score they got in 
each test.  
Implementation #4, Macbeth act III 
In this session, the level of complexity of the test and the material increased so as to have 
students upgrade their proficiency in reading in every section. In the previous parts, students just 
chose the correct answer from (a, b, c or d) and match vocabulary according to their meaning. In 
this session, students must use new vocabulary to fit it in some sentences (nouns and action verbs).  
Following the processes above, the first task has to do with the identification of the correctness 
ranges (Check Figure 12. Correctness ranges set to measure the results). In the following graph, 




Figure #30. Classification of participants within the ranges according to their results in the 
implementation #4 
The results obtained in this implementation displayed an advance in the percentage of 
participants in high range; it increased from 23% to 35%. It is remarkable that the students in the 
medium range increased 8% when compared to the last implementation by reaching just 18%. The 
number of students with low range decreased almost to the half part when contrasted to the 
diagnostic test. Whilst in the last one, this range had 47%, in this session, that percentage just was 
set in a 24%. When comparing these results with the diagnostic test, in terms of the high range of 
correctness, there was an increase of 10%. Similarly, there was an increase of 8% in the medium 
range. Finally, there was a decrease of 23% in the percentage for a low range is a positive aspect. 
Implementation #8, Macbeth act V 
In this session, the level of complexity of the test and the material increased widely because 
students have more complex vocabulary contrasted with the other sessions. Following the 
processes above, the first task has to do with the identification of the correctness ranges (Check 
Figure 12. Correctness ranges set to measure the results). 
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Compared with the diagnostic test, in this part of the test, different competences are 
evaluated, and the level of difficulty has increased; students had to have reached better reading 
comprehension competences to develop the activity, such as: 
•Analyzing descriptive, narrative and argumentative texts in order to understand the main 
and specific ideas. 
•Making inferences from the information in a text. 
•Organizing the sequence of events. 
•Identifying the characters and their role in the story. 
 
 
Figure #22. Aggrupation of participants within the ranges according to their results in the 
implementation #8 
 
When comparing the information collected in this implementation and the previous one, all the 
ranges suffered a great change according to the percentages. In the low percentages, there was an increase 
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of 6%. The medium range went up in 6%, as well as it was in the high range. In terms of the contrast 
between the diagnostic results and the performance in this last session, there are three important facts to 
discuss. The first one has to be with a low range, which decreased by 35% since they reached just 12% in 
the last session. The medium range also increased 14% reaching the 32% of the population. At the same 
time, the high ranges suffered an increase of 18%, by going up to 41% in the last implementation. 
 In the following chart, results obtained through each one of the sessions are displayed in order to 
illustrate the information gathered from first to last session. 
 
Figure #32. Understanding vocabulary line graph through all sessions 
 
The graph illustrates how many students obtained high and medium range according to their 
understanding of the vocabulary and it can be evidenced the number of students who understood the plot 
completely and partially inside each one of the circles. Mainly, the number of cases of students with the 
best scores increased over the periods "pre-test" and "act III". After these periods, there is not a decrease or 
an increase  which is favorable because level of complexity increased. Most students were able to 












It can be said that through the analysis of these three lessons, there was a noticeable 
increase during the sessions using the comics as a reading comprehension tool in terms of the plot, 
main ideas, and specific events. Students understood easily and their comprehension went up 
according to the results of each one of the implementations. 
 
Category 2: Comic as material that facilitates learning 
 
In this category, the main finding is that using comics in the classroom improved 
significantly the affective aspects towards learning, the learners manifested that comic “is a new 
tool” because this has not been seen regularly used in the classroom, as a result, the participation 
from the students was dramatically improved and enriched through the use of comics during the 
sessions. The data show feasible evidence of different aspects from the applied tests, teaching 
journals and questionnaires that contain evidence collected from the researchers during the 
implementations. 
Subcategory 2.1 – Comic as a reading tool 
In the following lines, the reader will be able to evidence from this subcategory how the 
comic can be seen as a reading tool that addresses students to acquire, from different elements 
such: images, vignettes, setting, time-sequence among other elements, progressing reading skills.  
Chute (2008) said it when he defined comics as a hybrid word-and image form in which 
two narrative tracks, one verbal and one visual, register temporality spatially. According to Chute, 
comics move forward in time through the space of the page, through ''its progressive counterpoint 
of presence and absence'' (p.452). 
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 From this new perspective that is more centered in reading itself, the reader will observe 
what the reviewers could seek from the extraction of research instruments where the 
circumstances, materials, and effects upon reading are documented.  
It is necessary to mention which instruments gathered this information, these were journals 
and questionnaires that are reflected from quantitative and qualitative opinions made by the 
observers and the students. 
To start with, some extracts of journals that contributed to the collection of data will be 
shown, to demonstrate the authors' conclusions regarding comics as a reading tool. 
Regarding the second instrument, the use of questionnaires can be evidenced from 
quantitative and qualitative view the responses uttered by the students that support this 
subcategory. 
Journal entries: 
William Shakespeare’s life part 1:  
In this session, students already had an idea about William Shakespeare’s life and they 
started showing the main life events in his life and no more than four students showed 
interest about expressing their ideas. 
Journal #0. October 24th 
William Shakespeare’s life part 2:  
On the other hand, the worksheet showed students William’s birthplace so they had the 
opportunity to interact and to know more about his cultural background. 
Journal #1 October 27th 
Introduction to Macbeth and chapter 1: 
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Most of the students participated and they felt encouraged because they could associate 
what happened with each one of the characters and they could recognize them without 
any trouble during reading the act. 
Journal #2 October 26th 
Diagnostic test:  
Students were motivated when they have the main idea about the book and its characters. 
also, it was interesting for them to try to predict was going to happen at the end of the book. 
Once they got the setting of the story, they started to say new vocabulary as much as they 
could and created some possible situations based on the vocabulary given by them. 
Journal # 3. October 31th 
Macbeth chapter 2:  
They used the comic to conclude information and told a summary about Act I and Act II 
and two more tried to predict what would happen in the next act.  
Journal # 4. November 2nd 
Macbeth chapter 3: 
When talking unconsciously they used new vocabulary presented in each one of the acts. 
Also, they talked about the context and how it influenced on the characters and the story. 
Journal #5. November 7th 
Session 5:  
Students have learned different vocabulary and they have shown it when talking about the 
summaries. 
They felt motivated to read more about the story at the end of the class two students told a 
prediction for the next chapter. 
Journal #6. November 7th 
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Macbeth chapter 4:  
Students had the opportunity to relate the words with the written vocabulary that appeared 
on the comic, and then by means of the picture, they could find the meaning at ease. 
Journal #7. November 7th 
 
Evidence of comic as a reading tool 
From the previous statements extracted by the journals, the authors exposed clear signs of 
language development through the use of comics. It is precisely due to the different elements that 
comics contribute to students, that we can see them as a reading tool. Comics elicit students to 
infer detail information, to make future predictions, to acquire new vocabulary, to improve 
concentration, memory, and communication, to make them smarter people. Krasen (2004) sustains 
us in this matter when he said that “the person while is reading, unconsciously acquire certain 
aspects that text gives like grammar, while the person is reading acquires new vocabulary, readers 
enhance the knowledge of the foreign language and he can use more elements to express what he 
needs, among other benefits (p.1).  
On the other hand, the following data have been determined as quantitative because along 
the explanation of the data analysis has been demonstrated that the main use of the quantizing 
process is to convert qualitative data into quantitative data, this is supported by Johnson B., 
Christensen L. (2012, p.441) who settled that “quantizing data involves converting qualitative data 
into numerical codes and he using statistical analysis technique. This typically involves some form 
of counting or numerical representation” Using this definition the investigators operated this 
process to convert the open and close question of the questionnaire, to a numeric score. 
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Questionnaire, Session 8, question 1 and 2, 10 students interviewed, November 29th 2017. 
The previous chart shows that most of the students see the comic as a narrative text that 
helped them in the reading comprehension skill. In the following fragment, it is confirmed that 
most of the students interviewed believed that comic as a narrative text helped them in the 
development of reading skill, and they explained why they liked them. Here are some examples 








Students could analyze the different characteristics given from the comics to get a better 
understanding, a better learning of the text, in the following fragment, these answers are unified to 
summarize the perception of the students according to what are the aspects students took to see 
comics as a reading tool:  
 
          Chart 2, key phrases and keywords, 10 students interviewed, November 29th 2017. 
At this point, the researchers used a process called “enumeration” Weber cited by Burke, 
J, Christensen L.(2012) defined this process assuming that it “helps qualitative researcher 
communicate concepts such as “amount” or “frequency when writing up the results'' (p.528).  
Authors took a look at the words that are more repeated in the students. Two words had the 
same amount of repetition which were “easier” and “comprehension” with a frequency amount of 
5 times each word, the second most repeated word was “comprehend” and the third one was the 
word “image”. On account of these findings, we can decode the main conception English learners 





Subcategory 2.2- Comic encourages reading habit 
During this process, there was something that caught the attention of the authors, it was 
how during the development of the implementation, through the use of comic, the learners paid 
more attention on the reading, and how this, at the same time had influence in the participation and 
performance during the class, this has to be pointed out and can be evidenced in the journal 
instrument. 
Session 0: Students were motivated when they have the main idea about the book and its 
characters. 
Journal # 0. September 26th 
Session 1: The interaction after this reading was higher than the last session and the 
opening of this session.  
Journal #1. October 19th 
Session 3: Most of the students participated and they felt encouraged because they 
could associate what happened with each character. 
Journal #3. October 26th 
Session 5: They felt motivated to read more about the story and at the end of the class 
two students tell a possible prediction for the next chapter. 
Journal #5. November 2nd  
 
From the previous excerpts of the journal, it can be proved how the performance increased in a 
positive way in class, creating a better interaction between the reader and the comic, how aspects 
such as characters, time, ideas, etc., helped learners to encourage them reading, this can be 
supported by Manuel Barrero (2002, cited by Garcia, 2013) that believes that comics can be useful  
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to “generate reading habits following the Western order, encourage compositional ability, 
encourage abstract imaginations” (p. 13).  
On the other hand, from the information provided by the second instrument, we could 
obtain the following information from the questionnaires based in this subcategory. 
First, we will talk about how many students from those who were interviewed, believed 
that comic as a narrative text encourage reading habit, furthermore, we will be showing some 
answers given by the students about how the comic as a narrative text encourage reading habit, 
and at last, the enumeration process, that helped authors to determine this subcategory, will be 
presented. 
 
Chart 3, approval of comic as a text that foster reading habit, 10 students interviewed, November 29th 2017. 
 
Barrero (2002) cited by Garcia (2013) believes that comics can be useful to “generate the reading 
habit following the Western order (p.13); regarding this, 90% of the interviewed students 
manifested that during the implementation of this study the comic encouraged them to read, while 
the 10% remaining said that the comic did not foster them to read more. 
              In the following lines, the reader will be able to find the information taken from the 
qualitative part of the questionnaires which are the open questions. Below are some answers of the 
students who were interviewed about how the comic as a narrative text foster the reading habit. 








Questionnaire, Session 8, question 3, student 1, 3 and 6, November 29th 2017. 
As it can be understood, the results of a sample from 3 students expressed how positive the 
comic as a narrative text is, they described with their own words what was the influence to read 
the text fostering reading habits. The reader will be able to evidence in the following chart the 
representative words described by the students that were interviewed. It is about how the comic as 
a narrative text fosters reading habit: 
 
Chart 4, key phrases and keywords, 10 students interviewed, November 29th 2017. 
 
            The previous chart showed the diverse definitions of the students, showing the 
advantages that comic gives to foster reading habits, some students manifested that a reading 
habit suggests learning. The students learn in an implicit or explicit way according to DeKeyser, 
(2003) who defined implicit and explicit learning: “Conscious processing of a linguistic feature 
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is termed explicit learning and unconscious processing is termed implicit learning” (p. 63). 
Taking this definition into account learners learn from explicit reading inside the classroom, and 
they can reinforce and look for information from their own interest outside of it.  
Thanks to the enumeration process that “helps qualitative researcher communicate concepts such 
as “amount” or “frequency when writing up the results (Weber cited by Burke & Christensen, 
2012, p.528). As it can be perceived from what the data showed by the instruments, comics 
fostered students to read and learn in an autonomous way, giving their own opinions.  
The teacher is in charge to give learners authentic materials aiming for students to apply what 
they have learned and in real life, as Moursund (1999, cited by Thomas, 2000) said: “include 
authentic content, authentic assessment, teacher facilitation but not direction, explicit educational 





To give answer to the research question regarding the performance of comics as a narrative 
text on the development of reading comprehension in tenth graders from Colegio Técnico 
Industrial Corazón de María, we can take the diagnostic test results as well as the results of each 
test performed on the implementation sessions as a point of reference.  
After diagnosing, analyzing and determining effects on the performance of students during 
the implementation of comics as a way to improve reading comprehension, we concluded that it 
undoubtedly benefited students' performance in English. They improved the vocabulary and the 
understanding of the narrative plots. 
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To understand the results obtained throughout the sessions the researchers examined the 
improvement in the performance of the understanding of the storyline in the text within 3 sections: 
Diagnosis results, Session 4's results and session 7's results.   
First, we worked on the diagnosis of student's reading comprehension level in English as 
it was indicated in the specific objectives. For this diagnostic test, it was taken into account that 
students were supposed to have an A2 level according to the standards proposed by Colombian 
education ministry. The results showed a very low performance, 53 percent of the students 
classified in a low reading comprehension, that is over half of them; the remaining 47 percent is 
split into a medium range with 20 percent, and only 15 percent of the students were considered 
within the high range. This is a very dissatisfying finding, bearing in mind that according to the 
curricula proposed by the government, students are expected to have an A2 level of proficiency in 
the foreign language. 
After that stage, our material and resources, as well as techniques such as comics, 
flashcards, description of setting and characters, etc., were applied in each session, and as long as 
the project advanced so did the level of complexity and the reply from students was quite positive. 
In the session N° four, the comics Macbeth chapter 2 were applied; at this point, which is the 
middle of the implementation, data showed a notable growth of students’ comprehension; now, 
the percentage of students ranked as low reading comprehension was 15%. Compared to the 
previous assessment, the number of students with low performance sunk by over 71.6%. That fact 
shows that comics along with the researcher's management made an enormous assertive impact on 
students’ comprehension. 
Finally, the real impact was witnessed at the end of the implementation on the last session. 
Chapter five of Macbeth was worked this time; measuring the results and categorizing students, it 
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is shown that the decrement was significant with only 3% of the population getting low 
performance in the session. 
Moreover, talking about improvement, the analysis showed that 53% of the students were 
able to reach a high score, the number of high scorers grew by 71.6% to be precise. Additionally, 
29 percent of the scholars got a medium score, having an increase of 31%. 
As it is noted in the general objective, the researchers assessed the pertinence of comics’ 
influence in tenth graders' reading skills in English. It could be claimed that comics can be 
considered a useful narrative tool to improve significantly students' performance. 
Regarding the specific objective that is to determine what the contributions of reading 
comics are in the chosen population, we can say that it can be supported that comics are an 
educational resource since it let students to infer and acquire new vocabulary without appealing 
much to a dictionary or asking questions to the teacher plenty of times; making comics a big 
contribution when approaching a narrative. Also, students claimed that the comprehension of the 
plot and important events through the story was easier. This, due to the simple syntax these comics 
held and the visual aids which gave wider context to the story.  
Furthermore, by reading comics in English, students were exposed to a narrative tool that 
contributes to the widening of their communicative skills because the more they read, the more 
likely they are to talk and understand what is being said. That could be seen in students' 
contributions to the class, their desire to participate and their interest in the story made them feel 
the need to communicate, hence, they used new words and described the events with more 
complexity, they interpreted better, they expressed their opinions, and made predictions.  
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Another contribution that reading comics has is that they make readers show more 
familiarity with how things work in other culture. It enhances vocabulary and language 
development. 
What is more, as these comics create an attractive environment, they make reading 
engaging and that contributes to students' concentration capacity, by sitting still and reading, 
students are training their minds to stay focused. Added to that, they start getting used to reading, 
which generates reading habits. 
 
Implications 
This research proved to be a potential contribution to English teaching at school and also 
it is an invitation for teachers to innovate and take alternative methods on reading comprehension.  
As it was discussed throughout this research, reading comprehension can be brought to the 
classroom not only with the traditional narrative text, there are other sources of reading to explore. 
In this research, comics were used as a material that facilitate learning as well as a way to improve 
students’ reading competences by using illustrations.  
Teachers must explore more types of materials and ways to encourage learners to read. 
Comics are not the only options to do so, there are other important and relevant sources such as 
movies, memes, music and multimedia files among others. This may establish a much more solid 
connection with students and at the same time, propitiate a much better instrument to help with 
reading comprehension. 
Limitations 
The biggest limitation we had was the lack of time and cooperation from the school, in 
some moments, in the implementation sessions. Due to special dates celebrations at school, the 
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classes were not given. Additionally, some sessions were not carried out with the 34 participants; 
some students had extracurricular responsibilities and they could not participate in all the sessions. 
Besides, another problem had to do with the attitude of students, some specific students did not 
show interest at all in the classes and they used to be distracted and reluctant to cooperate. 
Fortunately, that attitude changed gradually during the implementation of the sessions. Another 
limitation had to do with the uneven level of proficiency in the classrooms. For some of them, it 
was easier to understand the texts that appeared on the comics, but for others, it was almost 
unachievable due to the lack of vocabulary they had. Although the researchers tried to sort out 
these situations, it is clear that some students did not reach the same progression. 
Further research 
 
This research addressed the reading comprehension as a measurable result based on tests 
and in questionnaires. It was considered how comics influenced and challenged students when 
developing reading comprehension activities in the classroom. Although there are different facts 
that can change in a meaningful way the results, those are based on how much students understood 
and comprehended a text according to their English level and how much they get from the context 
where the story is developed. They were measured by some worksheets created by the authors and 
they were synthesized on a list in order to show the results in a more concrete and understandable 
system.   
 Also it can be valuable to measure the implementation of comics, not only as a way to 
improve reading comprehension but also as a way to encourage other skills such as writing skills. 
There is no doubt that this resource can be exploited in many ways for the sake of English teaching. 
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Another possible research could take a smaller population of participants in order to measure the 
progression of reading comprehension in a more detailed way. 
After developing this research, some assumptions on improving reading comprehension 
could be made. Nevertheless, we do not close the door to future modifications to be part of later 
implementations or normal classes to help other teachers. For example, the way comics were 
introduced could help other teachers to implement it in a different way to improve students’ 
performance. The comics were chosen according to the level of the students and taking into 
account the historical background of the comic book that was used and the importance of giving 
students some historical facts and information that can contribute to their knowledge.  
Reading comprehension cannot be measured at all just by a worksheet, students might find 
it monotonous and it could be another reason why students decrease their level. New ways to 
measure reading can emerge from students’ perspectives and through plenty of sessions. 
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Appendix #13. Evidence: Progress of the students
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